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Introduction

Introduction

Why focus on boys and men?

For many years, we have made assumptions about boys and men when it comes to

their health—that they are doing well and have fewer needs than women and girls. In
addition, we have assumed that they are difficult to work with, are aggressive, and are
unconcerned with their health. We have often seen them as the perpetrators of violence—
violence against women, against other men, and against themselves—without stopping

to understand how our socialization of boys and men encourages this violence. However,
new research and perspectives are calling for a more careful understanding of how men
and boys are socialized, what they need in terms of healthy development, and how health
educators and others can assist them in more appropriate ways.

Furthermore, in the past 20 years, as numerous initiatives have sought to empower
women and redress gender inequities, many women's rights advocates have learned that
improving the health and well-being of adult and young women also requires engaging
men and boys. The 1994 International Conference on Population and Development
(ICPD) and the 1995 Fourth World Conference on Women in Beijing provided a
foundation for including men and boys in efforts to improve the status of women and
girls. The ICPD Program of Action, for example, seeks to “promote gender equality in all
spheres of life, including family and community life, and to encourage and enable men to
take responsibility for their sexual and reproductive behavior and their social and family
roles.”

There has also been increased recognition, in the past few years, of how dearly men and
boys pay for rigid constructions of masculinity—including higher rates of death for men
than for women from traffic accidents, suicide, and violence, as well as higher rates of
alcohol and substance use. These problems confirm that rigid social norms simultaneously
make men and women more vulnerable. In this context, addressing the health and
development vulnerabilities of men and women requires applying a gender perspective to
programming.’?

But, what does it mean to apply a “gender perspective” to working with men? Gender—
as opposed to sex—refers to the ways that we are socialized to behave and dress as men
and women; it is the way these stereotyped roles are taught, reinforced, and internalized.
We sometimes assume that the way that men and boys behave is “natural,” that “boys
will be boys.” However, many of men's behaviors—whether it's negotiating with partners
about abstinence or condom use, caring for the children they father, or using violence
against a partner—are rooted in the way they are raised. In many settings, men and boys
may learn that being a “real man" means being strong and aggressive and having multiple
sexual partners. They may also be conditioned not to express their emotions and to use
violence to resolve conflicts in order to maintain their “honor.” Changing how we raise
and view men and boys is not easy, but it is a necessary part of promoting healthier and
more equitable communities.

"World Health Organization. 2000. What about boys?: A literature review on the health and development of adolescent boys. Geneva, Switzerland.
2 World Health Organization. 2002. World report on violence and health. Geneva, Switzerland.
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Thus, applying a gender perspective to working with boys and men implies two major
goals:

(1) Gender Equity: Engaging men 3to discuss and reflect about gender inequities, to
think about the ways that women have often been at a disadvantage and have often
been expected to take sole responsibility for child care, sexual and reproductive
health matters, and domestic tasks. Gender equity means fairness and justice in the
distribution of benefits and responsibilities between women and men 4 —that is, it is
the process of being fair to men and women. Working with men to be more gender
equitable helps achieve gender equality, which means men and women sharing
equal status and opportunity to realize their human rights and contribute to, and
benefit from, all spheres of society (economic, political, social, cultural). In this way,
gender equity leads to gender equality. For example, an affirmative action policy that
promotes increased support to female-owned businesses can be considered gender
equitable because it leads to ensuring equal rights between men and women.

(2) Gender Specificity: Looking at the specific needs that men have in terms of their health
and development because of the way they are socialized. This means, for example,
engaging men in discussions about substance use or risky behavior and helping them
understand why they may feel pressured to behave in those ways.

This manual attempts to incorporate these two perspectives.

Men and HIV and AIDS

Worldwide, the behavior of many adult and adolescent men puts them and their partners
at risk for HIV. On average, men have more sexual partners than women. HIV is more
easily transmitted sexually from man to woman than from woman to man. An HIV-
infected man is likely to infect more persons than an HIV-infected woman. Engaging men
more extensively in HIV prevention has a tremendous potential to reduce women's risk for
HIV.

In many other parts of the world, it is young and adult men who largely control when and
under what circumstances sex will take place and whether a contraceptive method will be
used. For many men worldwide, sexual experience is frequently associated with initiation
into manhood.> Men may experience peer pressure to be sexually active and have multiple
partners in order to prove that they are manly, which increases their risk of exposure to
HIV. Recent data indicate that new HIV infections in high-prevalence countries often
occur as a result of concurrent or overlapping sexual partnerships.¢ Research has shown
that in both urban and rural areas, young men who choose to abstain may suffer ridicule
from their peers.”# Accordingly low levels of consistent condom use among sexually active
men are associated with a variety of factors, including low self-risk perception, lack of, or
limited access to, condoms, and the belief that unprotected sex is more pleasurable and
that pregnancy is proof of masculinity and fertility.

31n this manual, for the sake of brevity, when referring to work with men, we are including all work with boys, young men, and adult men.

“World Health Organization. 2001. Transforming health systems: gender and rights in reproductive health. Geneva, Switzerland.

*Wight, D., et al. 2005. Contradictory sexual norms and expectations for young people in rural Northern Tanzania. Social Science & Medicine
62:987-997.

SHayes, R. et H. Weiss. 2006. Understanding HIV epidemic trends in Africa. Science Feb3:311(5761):620-17.

7ljumba, A., et al. 2006. Developing community-based behavior change communications (BCC) interventions for youth: a participatory assessment in
Iringa region, Tanzania. Arlington, VA: Family Health International.

8Wight, D., et al. 2005. Contradictory sexual norms and expectations for young people in rural Northern Tanzania. Social Science & Medicine62:987-97.
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It is also important to address men's use of violence and coercion in sexual relationships
and its association with gender norms and risk behaviors. Research has shown that

some men may consider the use of violence against women to be an extension of male
authority in the private realm and an acceptable means of control or discipline, particularly
in married and long-term relationships. ®'® Moreover, research has shown that many

men may hold narrow views of what can be defined as “forced sex" "".That is, they may
believe that only coerced intercourse would be categorized as forced sex, and that it is
acceptable to use physical violence or gifts to “persuade” partners to have sex. All forms
of violence and coercion, however, reinforce unequal power dynamics in relationships and
limit the likelihood that a couple will negotiate preventive behaviors, such as abstinence or
condom use.

In many settings, only a small number of men participate in HIV services (voluntary,
counseling and testing, anti-retroviral treatment or preventing mother to child
transmission). This is due to a variety of reasons, including limited access to health services
and the common perceptions among men that clinics are “female” spaces and that “real
men" do not get sick or do not participate in health care. Gender norms also place a
disproportionate burden of HIV and AIDS-related care on women. Men generally do not
participate as fully as women do in caring for children or for family members with AIDS.
A review of studies worldwide concludes that fathers contribute about one-third as much
time as mothers in direct child care. ' Studies from the Dominican Republic and Mexico
find that married women with HIV often return to their parents’ home because they are
unlikely to receive adequate care from their husbands. "

Men and Reproductive Health

In the socialization of men, reproduction is not considered as important as sexuality. A
good example is the importance attached to menarche, the initiation of menstruation,
versus semenarche—the first male ejaculation. Generally speaking, there is a lack of
communication between mothers and daughters about the transformation of girls” bodies
and their fertility. The silence, however, is often even greater between fathers and their
sons on the subject of semenarche. A few studies have shown that boys react to the
semenarche experience with surprise, confusion, curiosity, and pleasure. Some boys are
unaware of what seminal liquid is and think it is urine. It is important, therefore, that boys
receive guidance during puberty, so that they can feel more secure in dealing with body
changes, and understand their bodies as being reproductive. Even after semenarche,
most young and adult men deal with their sexuality as if fertility did not exist. In many
settings, contraception is considered to be a “woman'’s concern,” and although condoms
are often the best choice for male contraceptives, serving both to protect against STls
and as contraception, many men feel insecure using a condom, fearing they will lose their
erection. With increasing awareness of HIV and AIDS, male condom use among men has
increased in many settings, but continues to be inconsistent. The female condom, another
option for HIV prevention and pregnancy prevention, has also been introduced to a
limited extent in many settings and has been tested and adopted in various countries.

?Heidi, L., et al. 2004. Exploring the association between HIV and violence: young people’s experiences with infidelity, violence and forced sex in Dar es
Salaam, Tanzania. International Family Planning Perspectives 30(4):200-206.

'Barker, G. and Ricardo, C. 2005. Young men and the construction of masculinity in Sub-Saharan Africa: implications for HIV/AIDS, conflict and
violence. Washington, DC: World Bank.

" Heidi, L., et al. 2004. Exploring the association between HIV and violence: young people’s experiences with infidelity, violence, and forced sex in Dar
es Salaam, Tanzania. International Family Planning Perspectives 30(4):200-206.

2Bruce, J., et al. 1995. Families in focus: new perspectives on mothers, fathers and children. New York: Population Council.

3 Rivers, K. & Aggleton, P. 1998. Men and the HIV epidemic, gender and the HIV epidemic. New York: UNDP HIV and Development Program.
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Increasingly, health educators are focusing on dual protection,that is, emphasizing

that condoms are suitable for avoiding unintended pregnancy and for preventing STIs.
Furthermore, most sex education programs have also seen the importance of promoting
condom use within sexual games, as part of foreplay, and generally presenting condoms
as an erotic and seductive stimulus in the sexual relationship. While the frank discussion
of condom use has been hindered in some countries, increased condom use has been

key in countries that have been able to reduce rates of HIV transmission. Promoting
increased use of contraception by men is essential, but not enough. To become more
involved in contraceptive use, men should also be sensitized to their role as procreative or
reproductive individuals, who, along with the partner, should decide if, when, and how to
have children.

Moving Into Action

This manual highlights the importance of linking educational activities to action. It
introduces the Ecological Model.™ This tool, often used during action-planning in
workshops, allows the participants to take the knowledge and skills gained in the
workshop and put them into action for social change. At the end of every activity,
participants can make a record of their suggestions for addressing the issues they have
raised.

The Ecological Model

Introduction to the Ecological Model

The Ecological Model provides a conceptual framework for a more comprehensive
approach to working with men. The model emphasizes that to change individual behavior,
programs need to not only work with individuals, but to also address the systems and
groups—peers, families, communities, media, policies—that influence individuals. This
model encourages men and mixed-gender groups to think about the:

e Changes that are needed across all sectors of society

e Range of different strategies across different levels of action that will be required to
bring about these changes

e Roles of different social actors during such changes

The Ecological Model underlines the different levels of action that are required to make
changes in sexual and reproductive health, gender equality, and violence.

The Levels of the Ecological Model™

1. Strengthening Individual Knowledge and Skills
Helping men to understand how gender and social norms can put them, their
partners, and families at risk and how to promote alternate, healthier behaviors

2. Creating Supportive Peer and Family Structures
Educating peers and family members about health risks and ways they can support
individuals to take actions that promote health and safety

4 Adapted from the work of the Prevention Institute, Oakland, CA, USA focusing on violence prevention, including intimate partner violence.
" These have been adapted for work related to engaging men in sexual and reproductive health, HIV prevention, care and support, and violence
prevention.
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3. Educating Health Service Providers
Educating providers about male engagement so they can transmit skills and
knowledge to others. Teaching providers to encourage and support men to seek
healthcare and support their partners' access to health information and services

4. Mobilizing Community Members
Educating community members and groups about health risks and ways they can
support individuals to take actions that promote health and safety. Mobilizing groups
and individuals to develop coherent strategies for promoting constructive male
involvement

5. Changing Organizational Practices
Adopting policies, procedures, and organizational practices that support efforts to
increase men's involvement

6. Influencing Policy Legislation at the Societal Level
Developing strategies to change laws and policies to influence outcomes

Working across levels

When using the Ecological Model, it is important to pay attention to the links between the
different levels. In other words, no level should be seen as independent of another. In this
way, it becomes clear that policy work affects, and is affected by, community education.
This, in turn, affects and impacts the ways individuals in a given community regard a
particular issue.

Information to be recorded
For each level, the model can help participants to identify:
e WHAT actions to take
e WHO should take this action

e HOW the success of this action should be assessed. This final column is used to keep
a record of group suggestions for indicators of success. These indicators answer the
question: How will we know if actions are successful?

If you want to use the Ecological Model in action planning, create the following flipchart
(see example below) or create a handout of the Model and pass it out to participants.
Remember that you will probably need more than one sheet or handout during a
workshop. If a particular training activity helps participants think about ways that they
can engage men more in the work they do, ask them to use the Ecological Model to jot
down those ideas. They can write them down in the chart according to the different levels
of the Ecological Model. This will be useful for them as they develop their action plans
after the training.

Example: The Ecological Model

WHAT Action WHO
Person or organization

1. Strengthening Individual
Knowledge and Skills

Engaging Boys and Men in Gender Transformation: The Group Education Manual ¢
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2. Creating Supportive Peer and
Family Structures

3. Educating Health Service
Providers

4. Mobilizing Community Members

5. Changing Organizational
Practices

6. Influencing Policy Legislation at
the Societal Level

Guiding Principles

EngenderHealth is an international reproductive health organization based in New York
City. Through its Men As Partners (MAP) Program, it has integrated male involvement
approaches and engaged men since 1996. Its groundbreaking program works with men
to play constructive roles in promoting gender equity and health in their families and
communities. EngenderHealth works with individuals, communities, health care providers,
and national health systems to enhance men's awareness and support for their partners'
reproductive health choices; increase men's access to comprehensive reproductive health
services; and mobilize men to actively take a stand for gender equity and against gender-
based violence. To date, EngenderHealth has developed Men As Partners programs in
over 15 countries in Africa, Asia, and Latin America, and in the United States.

Promundo is a Brazilian non-governmental organization based in Rio de Janeiro. Since
2000, Promundo has led a global network of NGO and UN partners in developing,
testing, implementing, and evaluating a set of interventions to promote gender equality—
first focusing on young men (Program H — H for hombres and homens, the words for
men in Spanish and Portuguese) and subsequently, incorporating work with young
women (Program M - M for mujeres and mulheres, the words for women in Spanish and
Portuguese). The Program H initiative, which consists of group educational activities

to engage young men and adult men in gender equality, community campaigns, staff
training, and an impact evaluation model, is now being implemented in more than 20
countries in Latin America, Asia, and sub-Saharan Africa.

Promundo and EngenderHealth's work with men recognizes that current gender roles
often give men the ability to influence or determine reproductive health choices made
by women. Current gender roles also compromise men's health by encouraging them to
equate a range of risky behaviors with being “manly,” while encouraging them to view
health-seeking behavior as a sign of weakness.

However, we take a positive approach in working with men because we believe that
men have a personal investment in challenging the current order, and can be allies in the
improvement of their own health, and the health of the women and children who are so
often placed at risk by these gender roles. We recognize that men, even those who are
sometimes violent or do not show respect toward their partners, have the potential to
be respectful and caring partners, to negotiate in their relationships with dialogue and
respect, to share responsibilities for reproductive health, HIV prevention and care, and to
interact and live in peace and coexistence instead of with violence.
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About the Manual

Guide to Training Participants

Who is this manual for?

This is an educational manual for working with men to question non-equitable views
about masculinity and develop more positive attitudes to prevent unhealthy behaviors that
put them and their partners and families at risk. It can also be used to train facilitators
who will implement workshop activities with groups of men.

The activities are intended for use with men of all ages, although some adaptations might
have to be made depending on the ages of the men and the country and community
context. These activities can also be adapted for use with groups of men and women.

How was this manual developed?

This manual is a compilation of the most frequently-used activities from two educational
curricula—Promundo's Program H Manual and EngenderHealth's Men As Partners (MAP)
Manual. It has been adapted for use with groups of men and with mixed groups in such
diverse settings as schools, youth clubs, military settings, and community groups all over
the world, including in Botswana, Brazil, Ghana, India, Kenya, South Africa, Swaziland,
Tanzania, and Uganda.

The use of these educational activities with men has resulted in positive changes in
knowledge, attitudes, and behaviors related to sexual and reproductive health, including
HIV and GBV prevention.

How should this manual be used?

Before beginning the work with men, it is important that the facilitator and/or trainer read
the entire manual to understand how it is organized and what it contains.

The manual contains the following sections:

Part Il provides guidelines and exercises for facilitators to gain the basic skills and
information needed to carry out workshop activities.

Part lll provides sample agendas. The sessions in this manual can be conducted
continuously over several days or can be spread out over time. You need to decide what
is most appropriate for your program and its participants.

Part IV presents a range of male engagement (ME) workshop activities, organized into 10
thematic sections. The activities draw on an experiential learning model in which men are
encouraged to question and analyze their own experiences and lives to understand how
gender can perpetuate unequal power in relationships, and make both women and men
vulnerable to reproductive health problems as well as HIV and AIDS. Most importantly,
the activities engage men to think about how they can make positive changes in their
lives and communities. This process of questioning and change takes time. Experience
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has shown that it is preferable to use the activities as a complete set (or using groups

of activities from the different sections), rather than using just one or two activities.
Many of the activities complement each other and when used together, contribute to
richer and more rewarding reflections than if used alone. Since most of the activities
are participatory, they are most effective when carried out with small groups of 10 to 20
participants.

Part V contains the appendices for the manual, which include an observation and
feedback form for facilitators of workshops and a pre and postest to administer to
participants to assess the impact of the training.

The manual is written in plain English so that it can be used by a wide range of people.
However, the manual does use a number of technical words, which some people may find
difficult to understand.

What is included in this manual?

Part Il looks at the following topics:

¢ The Training Process: This includes a guide to the basic elements that facilitators need to
do their work, as well as a feedback exercise. It also includes answers to questions most
frequently asked by workshop facilitators.

¢ The Learning Process: Making Male Engagement Work: This includes a guide to the
principles and practices of adult learning.

e Planning a Male Engagement Workshop: This presents the key steps in planning a
workshop.

* Becoming a Better Facilitator: This includes guidelines and exercises for improving
facilitation skills and practice.

e Dealing with Disclosure: This presents information on how best to deal with disclosure
during an educational activity.

Part IV of the manual provides a set of educational activities for use in ME workshops.
These activities are presented in the following sections:

Introduction
The introductory activity provides an opportunity for men to share their expectations for
the ME workshops and decide collectively on ground rules for discussion and participation.

1. Gender and Power
This section provides an introduction to the idea of gender as a social construct and how it
influences power dynamics in relationships.

2. Sexuality
This section provides a comprehensive understanding of sexuality and how it can influence
personal values and behaviors.
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3. Men and Health
This section focuses on the links between men's socialization, behaviors and health, and
the importance of emotional and physical well-being.

4. Substance Use

This section identifies the effects (physical, mental, emotional, and behavioral) of alcohol
and substance use and discusses situations in which substance abuse increases risk for
STls, including HIV and AIDS.

5. Healthy Relationships
This section provides information on the differences between healthy and unhealthy
relationships and ways to create a healthy relationship.

6. STl and HIV Prevention
This section focuses on men's vulnerability to HIV and AIDS and the importance of
preventive behaviors and negotiation in sexual relationships.

7. Living with HIV

This section promotes a greater understanding of the lives and experiences of people
living with HIV and AIDS (PLWHA), including the stigma and discrimination they face, and
illustrates how people with HIV and AIDS can live positively.

8. Fatherhood
This section focuses on the role of men in caregiving and its associated benefits for men,
women, children, and communities.

9. Violence
This section explores the many forms of violence that exist and the links to gender and
power.

10. Making Change, Taking Action

This section engages men in individual and collective reflections on how they can make
positive changes in their lives and communities on issues related to health, HIV and AIDS,
and violence.
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What information is included for each activity?

The manual presents information for each activity in a standardized format. This includes
information on:

® Objectives of the activity

¢ Audience with whom the activity works best

e Time required for the activity

* Materials needed for the activity

e Steps for implementing the activity

¢ Notes on the process of the activity

e Key learning points to be made by the activity

¢ Handouts that may be given out during the activity

e Examples of teaching aids that may be used in the activity

Each element of this standardized format is discussed in more detail below:

Objectives
This describes what participants should learn as a result of doing the activity. It is a good
idea to begin each activity by telling participants about its learning objectives. This helps
participants to understand why they are doing the activity and what they can hope to get
out of it. Unless otherwise specified in the directions, sharing the learning objectives with
participants also helps in reviewing the activities at the end of each day. This review helps
you to determine if the workshop is making progress in terms of what participants are
learning.

Audience
This seeks to show to what groups and situations the activity, as presented in the manual,
is best suited. Keep in mind that all of the activities can be adapted to fit different groups
and situations. For example, an activity that requires a lot of resources can be adapted to
work in a low-resource environment.

The categories are:

Age: Youth (14-24); adults (over 24); youth or adults (14 and over)

Sex: Men or mixed groups (works with either groups of only men or men and women);
mixed groups (works with groups of men and women); men only (groups of only men)
Literacy: Any level (no reading or writing and no complicated terminology); medium
(some reading and writing, in addition to slightly more complicated terminology, such as
gender equity.)

Resources: Low (no need for flipchart, markers, or other resources outside of a few
handouts that can be prepared in advance); medium (flipchart or writing surface and
markers); high (PowerPoint projector or DVD player; large number of handouts)
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About the Manual

Time
This is how long the activity should take, based on past experience. Depending on certain
factors, such as the number of participants, the time for doing each activity could vary.
The activities in the manual are designed for sessions as short as 45 minutes or as long as
two hours, and in some cases, a range of time is provided. It is most important to work at
the pace of the participants. But in general, sessions should not be longer than two hours.
It is also important to remember that any agenda for a workshop is usually a full one.
Taking too long with one activity may mean you do not have time to complete others. Try
to stick to the time suggested.

Materials
These are the materials necessary for each activity. You will need to prepare some of them
before the workshop begins. For the most part, these include basic materials, such as
flipchart paper and markers. In cases where the materials listed cannot be easily accessed,
you should feel free to improvise. For example, flipchart and markers can be substituted
with chalkboard and chalk.

Advance preparation
This section will inform you about any preparation that needs to be done before the
activity is implemented.

Facilitator's notes
These notes will help you to facilitate the activity better. They point out important aspects
of the process and background information and tips to help you prepare for the activity.
Make sure you have read these notes before you begin.

Steps
These are the steps you should follow in order to use the activity well. These instructions
are numbered and should be followed in order. For the most part, the activities are written
to be easily adapted to groups with different reading and writing levels, but you should
be attentive to whether the steps are feasible and appropriate for the participants. For
example, where the procedure calls for reading a text, you can instead read the text aloud.

The steps will often also include suggested questions to help guide the discussion on the
activity topic. You should feel free to add to them or to rephrase them, based on the local
context. Moreover, it is not necessary that the group discuss all of the suggested questions
or that you adhere strictly to the order in which they are listed in the activity. Rather, you
should focus on encouraging as many participants as possible to express their opinions. It
is important to be patient, since some participants may be shy in the beginning or may not
feel comfortable discussing these topics with each other. You should never force anybody
to speak.

Closing
The section highlights the key points that participants should learn as a result of doing
the activity. It may be helpful to refer to these key points while you are facilitating the
discussion. You can also use them in summing up the discussion at the end of the activity.

Handouts
Some activities have handouts. These are included at the end of the activity. The handouts
include information for participants to take away with them or for you to review with
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About the Manual

them. If possible, you should make enough copies of handouts for all participants.
Another possibility is to write out the information on the sheets of flipchart paper for the
participants to refer to during the activity.

Resource sheets
This is additional information for the facilitator to review when preparing an activity. Not
all activities will have resource sheets.

Examples
A diagram or chart is used during some activities. Use these examples as a guide for
drawing such charts or diagrams.

Links
References to other activities in the manual that reinforce or further explore similar topics.

Engaging Boys and Men in Gender Transformation: The Group Education Manual ¢
The ACQUIRE Project/EngenderHealth and Promundo 2008




Guide to Training ME
Facilitators

Introduction

This second part of the manual provides guidance for training ME facilitators to carry out
educational activities with men and mixed-gender groups in the community.

Contents

This section discusses the importance of experience, practice, and feedback in training
facilitators. The next section presents the main elements of an effective adult learning
process. This includes a set of guidelines to help facilitators create a positive learning
environment in their educational workshops.

The next section provides guidance on planning a ME educational workshop and the
main steps involved, as well as issues to consider. It looks at the primary skills required

for becoming a better facilitator. It includes exercises that potential facilitators can use

to strengthen their skills. It also discusses how to deal with difficult people and situations
within an educational workshop. This includes information on dealing with disclosure and
how best to respond to the challenges of disclosure.

A. The Training Process

Providing background information

Training facilitators to implement ME activities usually begins with an introduction to
the program itself and how the educational workshops fit into the overall program. It is
especially important for facilitators to understand the male engagement philosophy as
outlined above.

If the program is part of regional, national, or global male engagement efforts, it is also
important for ME facilitators to see how their work fits into the larger picture. This will
motivate them to learn during the training and to implement ME activities after the
training. Their understanding of the wider scope of ME activities will also help them

to think about possible future directions for this work in their organization and their
community.

Components of the training process

Training facilitators in the use of ME group activities involves taking them through three
main steps:

1. Experiencing the activity
2. Practicing the facilitation of the activity with a group
3. Receiving feedback on their facilitation of the activity
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Experience

The first component to training someone to facilitate a ME educational activity is to have
them experience it. This first-hand experience as a “participant” helps potential facilitators
to better understand the strengths (and possible weaknesses) of an activity. It also helps
them to think and learn more about the issues that the activity is addressing.

It is important that trainers model good facilitation skills when giving trainee facilitators an
experience as a participant in a ME educational activity. When the activity is completed,
trainers should debrief trainees on the activity. This will involve going through the written
description of the activity in this manual and discussing each aspect of the activity
(objectives, materials, steps, facilitator's notes, key points in the closing).

Practice

The second component is to practice facilitating the activity with a peer group. Many
trainee facilitators will get nervous about the challenge of practicing in front of their peers.
With that in mind it is helpful for trainers to focus on creating a relaxed atmosphere.
Trainers should emphasize that the goal is to improve, and that trainees need not be
perfect the first time.

Feedback

Good feedback is the third and last component. Trainee facilitators should expect
constructive feedback on how they utilized the educational activities during practice.

Good feedback helps to develop skills and confidence. Feedback from peers is also an
important way for trainee facilitators to build a community of support among each other.
It is important that both positive aspects of facilitation as well as areas of improvement are
offered. In addition, trainees should be given the opportunity to reflect on their own about
what is working in their facilitation techniques, and what needs improvement.

How to give good feedback

Everyone has a different style of giving and receiving feedback. Some people are very
open about providing feedback. Others are shy about it. Likewise, people are different in
how they receive feedback from others. But despite these differences in style, there are
some common elements to good feedback.

Focus on behavior: Feedback is helpful (and best absorbed) when it is specific. By contrast,
feedback consisting of general statements about a person’s personality or beliefs is much
less useful. This puts the recipient on the defensive. As a result, the feedback is less likely
to be used, regardless of how valid it is.

Focus on change: Effective feedback looks at behavior that is relatively easy to change.
Giving feedback on behaviors that are difficult to change (such as personal habits) is not
helpful. This often creates anxiety and self-consciousness about the behavior without
changing it. It also creates defensiveness.

Be specific: Focusing feedback on specific behaviors or statements helps people
understand what needs to be improved. This makes action on the feedback more likely.
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Be constructive: People often don't want feedback because they expect it to be negative
criticism. Good feedback is often critical, but in a constructive way that helps people to
improve. Constructive criticism identifies what needs to be improved in the context of
what was done well.

Take personal responsibility: Feedback is one person’s view of another’s performance. It
is not the definitive truth or the final word. When giving feedback, it is important that
you “own" it by beginning your statements with “I think that...” or "I felt that..."”

Allow freedom to change or not to change: Feedback is intended to help people improve
their work. However, it remains their choice whether they wish to act on such feedback.
Good feedback skills will help people to choose their future actions based on the
information that is being given.

How to receive feedback well

It is also useful to guide trainee facilitators on how to receive feedback in a way that best
helps them. Good practice for receiving feedback includes:'®

e Listen only

¢ Do not justify your behavior
¢ Ask only for clarification

¢ Acknowledge the feedback

An exercise on giving and receiving feedback is included here. Appendix 1 includes an
observation and feedback tool that trainers can use when training facilitators.

Feedback exercise

In bold letters, print the names of the following four animals on four pieces of paper, one
name per piece of paper: “Dog,” “Dolphin,” “Lion,” and “Owl.” Use pictures of these
animals, as well, if you can get them. (Note: The animals used for this exercise can be
changed as the trainer sees fit.)

Place the name of a different animal in each of the four corners of the room. If you can
provide actual pictures of the animals, you can use them instead.

Explain to the participants that you are going to lead an exercise on giving and receiving
feedback. Ask them to share their ideas on why feedback is important to give and to
receive from co-workers. Explain that this exercise will help in understanding personal
styles of feedback.

Have all the participants stand in the middle of the room. Ask them to think about their
style of providing feedback to their peers. Tell them that they must choose an animal that
best represents their style of providing feedback. Allow the participants to think about this
question. Then have them stand next to the animal that best represents their style.

Allow five minutes for the participants to discuss with their group why they chose the
animal they did. Next, have the members from each animal group share some of their

'6Solter, C., et al. 2007. Advanced training of trainers. Watertown, MA: Pathfinder International.
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reasons for choosing their particular animal to the larger group. This should take about
10 minutes. For example, a participant might say, “I chose the dog because dogs are
very loyal and kind. | never want to offend anyone, so | am very careful when providing
feedback. My biggest concern is to make sure no one gets angry.”

After all of the smaller groups have reported back to the large group, have everyone stand
in the middle of the room again. This time, instruct the participants to stand next to the
animal that best represents how they receive feedback.

Have the participants spend five minutes discussing this among themselves. Then, allow
10 minutes for them to report back to the larger group. A participant might respond to
this situation by saying, “I am like a lion when receiving feedback because | can be very
temperamental. If | hear too many negative comments at once, | become very aggressive
and protective, a lot like the way a lion will protect its young."”

After all of the groups have finished reporting back, ask the participants the following
questions for discussion:

e Why is it important to know what our styles are for giving and receiving feedback?
* How has this activity changed the way you might give and receive feedback?
e What is the most important thing to remember when giving feedback?

* What is the most important thing to remember when receiving feedback?

Use the key points on giving and receiving feedback (see above) to summarize the key
learning from this exercise.

B. The Learning Process: Making Male Engagement Work

Learning is central to Male Engagement (ME)

The activities presented in Part C (below) of this manual give men (and women) the
opportunity to learn. Participants in the workshops will learn new information about
sexual and reproductive health and about their own attitudes about gender and sexuality.
They will also learn about skills for better health, better relationships, and safer lives.
Workshop facilitators must understand the basics of the adult learning process and how
best to promote effective learning.

Effective learning requires

Trainers can use the following information, including a handout on Adult Learning, to

explain the basics of the learning process. Part C includes activities that facilitators can
practice and then use to create a positive learning environment. People have different
ways of learning, but some common teaching elements are essential.

Respect
There are likely to be disagreements between participants in a ME workshop. This is
because the educational activities raise many issues about which people have strong
opinions and feelings. Given this situation, it is important that all participants in a
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workshop or event feel heard and respected. It is essential that the ground rules for any
workshop include respecting other people's opinions.

Safety
Providing a comfortable and safe environment is essential. Any ME workshop or event

should include ground rules on: confidentiality, open sharing of information, nonviolent
communication (including rules on sexism, homophobia, and racism) and encouragement
to participate.

Support
For some people, a ME workshop or event may bring back memories of a painful or
harmful experience in their past (such as child sexual abuse). It may also put people at
risk for immediate violence. It is essential that facilitators know about available support
services and can refer participants to those services if needed. It is also important to
explain to participants their legal obligations regarding reporting. This may include
situations in which a facilitator is told of abuse by the victim or by the perpetrator, or
when abuse or neglect is suspected.

Relevance
It is important that participants see how their learning is relevant to their work and lives.

If they don't, they are unlikely to remain motivated to learn. It is helpful to explain the
relevance of activities as they are happening. It is also a good idea to create opportunities
for feedback from participants about the relevance of what they are learning.

Energy
Learning takes effort. It is essential to pay attention to the energy levels in a ME workshop

or event. Facilitators should use energizer games if the energy drops. Workshop planning
should also focus on the rhythm of activities and how well it keeps up the energy of the

group.
By doing

Research has shown that we remember 20% of what we hear, 40% of what we see, and

80% of what we do. People learn best when they are active in their own learning. The ME

educational workshop activities are interactive and require people to actively participate

rather than just sit back and listen.

Engaging Boys and Men in Gender Transformation: The Group Education Manual ¢
The ACQUIRE Project/EngenderHealth and Promundo 2008




Handout 1:
Adult Learning

Adults (both young and old) learn differently from children. The table below defines the
main differences.

Children Adults

e Rely on others to decide what is important | e Decide for themselves what is
to be learned important to be learned

¢ Accept the information being presented at | ® Need to validate the information based
face value on their beliefs and experiences

e Expect what they are learning to be useful | e Expect what they are learning to be
in their long-term future immediately useful

¢ Have little or no experience upon which to | ® Have much past experience upon
draw; are relatively clean slates which to draw; may have fixed

viewpoints

e Have little ability to serve as a * Have significant ability to serve as a
knowledgeable resource to teacher or knowledgeable resource to the trainer
fellow classmates and fellow learners

Adult learning principles:

¢ Adults need to know why they should learn something.

¢ Adults need to be self-directing.

¢ Adults need to use their experience during learning.

e Adults are ready to learn when they need to know something.
e Adults prefer a task-centered approach to learning.

How to create a positive learning environment for adults:

Make time for breaks. People can't concentrate for long periods of time, especially when
they are uncomfortable or have something on their minds. Breaks help people to focus.

Put the most important information first. People remember the beginning and end

of events better than what happened in between. So, present the most important
information first and summarize it at the end.

Make links. People remember information better when it is connected to something. So,
link theory to practice. For example, after discussing the theory of gender roles, do an
activity that connects this theory to people’'s real life experience.

Be unusual. People remember things that are outrageous, unusual, or unexpected.

So, use humor, games, songs, poetry—anything that will provoke people’'s interest and
attention.

Repeat information. Repeated information will stay with people. So, review often and
remind participants of the key points of learning during a MAP workshop or event.

Use key words and concepts. Each activity in this manual includes a set of learning points;
the key concept is in bold typeface.
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C. Planning a Male Engagement Workshop

Here are some guidelines to help facilitators plan their workshops. Trainers can use this
information as the basis for a presentation on planning a male engagement workshop.

Know the space

If you don't know what the room for the workshop is like, it is a good idea to look at it

a few days in advance. This will help you create the most positive environment for the
training. For example, you may need to move chairs and tables or improve the lighting.
Try to avoid classroom-style arrangements. The space should also be private in the sense
that participants should feel comfortable discussing sensitive topics and personal opinions.
If the room is not suitable, you will have the time to look for another room before the
workshop begins.

Know the status of the epidemic

It is important to find out how the HIV epidemic has evolved in the country and area in
which you are working so that you can better adapt the workshop to the needs of the
participants. For example, there maybe certain drivers in the country or area in which you
are working that are contributing to the HIV epidemic, but that are not being addressed.
Having more information about the epidemic can help you address these gaps.

Know your audience

Try to find out who will be attending the workshop, and if they are coming voluntarily or
are being sent. This will give you an idea of how open they will be. If possible, find out
what other training on HIV and AIDS, human rights, and related issues these participants
have undergone. This will help you to “pitch” the activities to their level.

Know your role

Your role is to create an open and respectful environment in which the participants feel
comfortable sharing and learning from their own experiences. It is important for you to
be friendly and create a rapport with the participants. As discussed above, the activities
are designed to generate a process of reflection and participatory learning, a process
that is facilitated, not taught. Many of the themes—violence, sexuality, mental health,
fatherhood, and HIV—are complex and sensitive. There may be groups of participants
who open up and express their feelings during the process, while others simply will not
want to talk. The key factor is you. You should approach the activities with no prior
judgments or criticisms about the attitudes, languages, or behavior of the participants.
It is up to you to pay attention to their comfort level and to be aware when particular
participants need individual attention, and, in some cases, referrals to professional services
or counseling.

Before you conduct a ME educational workshop, it is important that you feel comfortable
discussing issues related to gender and “sexuality” and that you have undergone some
degree of self-reflection regarding your own experiences and struggles around the themes
of the manual. As a facilitator, you will become an important role model and source of
information and support for the participants. For this reason, it is important that you have
received sufficient training in working with participants on the themes discussed in this
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manual and have a structure of support and resources from organizations and/or other
educators and facilitators.

Know your co-facilitator

If you are running the ME workshop with another facilitator, it is important that you meet
in advance to plan your work together. This will include dividing activities between you.
You'll also agree on how to support each other during the workshop. For example, you
may want to decide that when one of you is facilitating, the other stays in the room and
helps by writing on a flipchart.

Read the manual

Read through the manual before you begin a workshop. Make sure that you have read
through each activity again before you do it. If you are confused or concerned about any
of the information in the manual, ask another facilitator about it.

Prepare materials

Prepare handouts and flipcharts in advance. Make sure you have enough copies of
handouts for all the participants. Some activities require you write information on sheets
of flipchart before beginning the activity. Make sure you have all the materials for each
activity before you begin. A list of these materials is included in the description of each
activity.

Find out about support

For some participants, a ME educational workshop or event may bring back painful
memories, such as child sexual abuse. Some may face an increased risk for violence as
a result of taking part in the workshop. It is important that facilitators identify available
support services and be able to refer participants there if needed.

Check invitations

Make sure participants know the date, time, and place for the workshop. You may or may
not be responsible for calling them to the workshop. Even if you are not, though, it is a
good idea to check that people have received information about the workshop date, time,
and place.

Help participants relax

Create a relaxed atmosphere in the training room. The educational activities outlined in
this manual deal with some very serious and sometimes painful issues. It is important you
create a relaxed atmosphere in the workshop from the beginning. This could include
arranging chairs in a circle, taking the tables out of the room, putting posters on the walls,
or providing snacks during the morning and afternoon breaks.
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Help participants learn

Follow the guidance on adult learning principles and best practices described in the
previous section and its accompanying handout on Adult Learning. Part D below includes
a number of activities that facilitators can practice and use to create a positive learning
environment. Remember that people respond well to educational activities that are
participatory and entertaining. For example, role-play may allow participants to explore
problems they might not feel comfortable discussing in other settings. Role-play also helps
participants practice various skills, such as negotiation, refusal, and decision making, as
well as how to use a condom correctly. An alternative to role-play is to stage debates in
which participants can argue perspectives they might or might not normally consider.

Prepare for evaluation

Evaluation is an important element of any ME workshop or event. In planning a workshop,
it is helpful to prepare for both short-term and long-term evaluation of the workshop's
impact.

In the short-term, it is very useful to evaluate any male involvement workshop at its end in
order to:

e Learn how to improve the workshop

e Build morale within the overall male involvement program by highlighting what went
well

* Produce documentation on the program that will be useful in fund-raising and advocacy

Appendix 2 includes a tool for evaluating a male involvement workshop. This evaluation
form is for participants to take both before and after the training. Ideally, you should carry
out the post evaluation with the participants several months after the end of the training.
This will allow you to assess whether your training has had a sustainable impact on
participants’ knowledge, attitudes, and behaviors.

If you are unable to carry out the post evaluation several months after the training, you
can administer the questionnaire before and immediately after the training. If you are
carrying out the sessions over time, this will still allow you to see if there has been a
change in participants' knowledge, attitudes, and behaviors. If you are carrying out the
sessions over several days, it will allow you to assess knowledge and attitudes, but not
behavioral impact, since sufficient time will not have lapsed between the beginning and
end of the trainings.

Longer-term evaluations are more useful in showing what impact a ME program has
made. But these evaluations are also much more complicated. Practically, it may not be
easy to get hold of workshop participants long after the workshop is over. Therefore, it is
important to think about how possible it will be to follow up with workshop participants
and what steps could be taken to make this easier.

It may be very hard to be sure if the change in knowledge, attitudes, or behaviors reported
by participants after a workshop is the result of the workshop or something else. It is
helpful to think about specific learning that you will want to evaluate after the workshop.
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It is also helpful to think about specific methods for evaluating the learning produced by
the workshop. For example, ask participants to keep a regular log of their reactions to the
workshop and review this log with them some time after the workshop is over.

D. Becoming a Better Facilitator

Introduction

It is not hard to create a good learning environment, and you do not have to be an expert
to do it. But it is important to work on becoming a better facilitator by developing certain
attitudes and skills.

This is especially important for men who are training to be ME facilitators. When men take
on this facilitation role, they are not only being asked to help groups of men discuss issues
of gender, violence, and sexual health. They are also being asked to model the attitudes
and behaviors that men will need to protect their own and others’ health, safety, and
well-being. It is very important that men who are training to become ME facilitators get an
opportunity to talk with each other about the impact of their attitudes on their work and
their capacity to model new ways of being men. See personal preparation (below) for
more on this.

It is also important that facilitators develop skills in active listening, effective questioning,
and leading group discussions. These skills will make better facilitators in any ME
workshop or event. Trainers can use the following information and exercises to help
develop such skills.

Personal preparation

As a facilitator preparing to do ME work, you will need to look at your own thoughts

and feelings and how these may affect your work. For example, you may feel
uncomfortable talking openly about certain topics (for example, such aspects of sexuality
as masturbation). This will make it hard to facilitate a frank discussion. You may also have
strong feelings about certain topics (for example, women carrying condoms). This may
make it hard to facilitate an open discussion without imposing your own views. In doing
this work, you may also be reminded of painful experiences from your own past, in which
you suffered or caused others to suffer. Being reminded of these experiences may make it
hard to talk about certain topics.

In order to help both men and women discuss these issues as openly as possible, it is
important to make time to think about your own thoughts, feelings, and experiences. This
could involve:

¢ Meeting with a colleague to discuss thoughts and feelings about the ME work. Talk
about what you are looking forward to and what you are nervous or unsure about. Talk
about any issues that make you uncomfortable and why. Make a plan for how you will
deal with this discomfort while doing ME work.

e Making time during a team meeting to carry on the same discussions. If possible, bring
in a skilled outside facilitator to help team members with this discussion.

¢ Choosing someone whom you trust and whom you think will be able to listen to you
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and support you (colleague, friend, or family member). Tell them briefly about the
past experiences you are concerned about. Share as much or as little detail as you're
comfortable sharing.

Tell them how you think these memories may affect your work and how you would like

to be supported in dealing with the memories. Make a plan for how to get this support.

If you think you cannot get the support you need or that the memory of the experience is
too strong and painful, remember that you have the choice not to do this work or any part
of it.

Active listening

Active listening is a basic skill for facilitating group discussions. It means helping people
feel that they are being understood, as well as heard. Active listening helps people share
their experiences, thoughts, and feelings more openly. It's a way of showing participants
that their own ideas are valuable and important when it comes to solving their problems.
Active listening involves:

¢ Using body language to show interest and understanding. In most cultures, this will
include nodding your head and turning your body to face the person who is speaking.

¢ Showing interest and understanding to reflect what is being said. It may include looking
directly at the person who is speaking. In some communities, such direct eye contact

may not be appropriate until the people speaking and listening have established some
trust.

e Listening not only to what is said, but to how it is said, by paying attention to the
speaker's body language.

* Asking questions of the person who is speaking, in order to show that you want to
understand.

e Summing up the discussions to check that what has been said was understood. Ask for
feedback.

You can use any one of the following activities with participants to practice listening skills:

Listening exercise 1
Active listening means listening with the eyes, as well as the ears. This exercise reinforces
that message by helping people to experience the difference between listening to
someone with their backs turned to them versus listening to someone who is facing them.

Break the group up into pairs. Ask each pair to sit back-to-back.

Ask one member of the pair to speak (about any subject) for three to four minutes while
their partner listens. Then swap roles.

Debrief by asking what it was like to listen to someone they could not see. Ask how the
listener responded to someone they could not see.

Break up into pairs again, but this time, ask each pair to sit facing each other. Repeat the
exercise, with one person speaking and the other listening and then swap roles.
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Debrief by asking the group what the differences were between listening to each
other back-to-back and listening to each other face-to-face. Ask the group what these
differences mean in terms of active listening.

Listening exercise 2
This exercise makes the contrast between “bad" listening techniques and “good" listening
techniques. By doing so, it reinforces learning of the key points of active listening.

Give a brief presentation on the key points of active listening. Break into pairs. Ask one
person in each pair to play the speaker and one person to play the listener.

Explain that the speaker is going to talk for three to four minutes (on any topic) and that
the listener is to demonstrate bad listening techniques.

When the pairs have finished, debrief by asking the speaker what it felt like to be with a
bad listener. Ask the speaker what the bad listener was doing or not doing.

Break up into pairs again and swap roles. This time, instruct the listener to practice good
listening techniques. When the speaker has finished, debrief by asking the speaker what
it felt like to be with a good listener. Ask the speaker what the good listener was doing or
not doing. From this discussion, draw out the key points about active listening.

Listening exercise 3
It is important that everybody gets to practice active listening skills and gets to experience
different styles of listeners in order to bring out its key points. This exercise is a fun way to
do that.

Divide the group in half. Ask one half to form a circle facing outward in their chairs; ask
the second half to form an outer circle facing inward, so that each person in the inner
circle is facing a person in the outer circle.

Tell the people in the inner circle that they are the listeners. It is their task to demonstrate
active listening skills with their partner in the outer circle.

Ask the people in the outer circle to talk for two to three minutes to their listener in the
inner circle. When the time is up, ask the outer circle to move one person to the right, so
that each speaker is speaking to a new listener. Repeat two or three more times.

Debrief by asking the speakers to compare each of their listeners and to identify what
makes a good active listener. Ask the listeners what it was like to listen to different
speakers and in what situations it was easier or harder to listen well. From this discussion,
draw out the key points about active listening.

Engaging Boys and Men in Gender Transformation: The Group Education Manual
The ACQUIRE Project/EngenderHealth and Promundo 2008




Being nonjudgmental

Remember that information should be provided in nonauthoritarian, nonjudgmental, and
neutral ways. You should never impose your feelings on the participants.

Effective questioning

Being able to ask effective questions is also a core skill for a ME facilitator. Effective
questions help a facilitator to identify issues, get facts clear, and draw out differing views
on an issue. Skillful effective questioning also challenges assumptions, shows you are really
listening, and demonstrates that the opinions and knowledge of the group are valuable.
Effective questioning also increases participation in group discussions and encourages
problem solving.

Ways to achieve effective questioning include:
¢ Ask open-ended questions: Why? What? When? Where? Who? How?

¢ Ask probing questions. Follow up with further questions that delve deeper into the issue
or problem.

e Ask clarifying questions by re-wording a previous question.

e Discover personal points of view by asking how people feel and not just what they
know.

Questioning exercise 1
Asking open-ended questions that cannot be answered simply with a “yes” or “no" is an
important skill because it opens up discussion and gathers more information. This exercise
practices that skill.

Prepare a brief (one paragraph) case history of a typical man in the local community,
describing his life circumstances, attitudes, and behaviors. Divide the class into smaller
groups of six people and give two copies of the case history to each group; explain that
nobody should look at it yet.

Explain that each group of six will be divided into two teams (A and B) of three people.
Each team will have a “local man" a questioner, and an observer. Ask each*“local man” to
read his case history but not to show it to team members.

Explain that the questioner in each A team is only allowed to ask closed-ended questions
and that the role of the observer is to check that they do this. The questioner in each B
team is only allowed to ask open-ended questions and the observer should once again
monitor.

Explain that the questioners have five minutes to find out as much information as they can
about the “local man” on their team.

At the end of the time, ask the questioners in the A teams to tell the rest of their group
about what they learned, then ask the questioners on the B teams to do the same.
Compare the information gathered from asking closed and open-ended questions and
discuss.
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You can use any one of the following activities with participants to practice questioning
skills:

Questioning exercise 2
This exercise helps participants practice the skill of probing deeper into an issue by asking
follow-up questions. ME facilitators will often begin a group discussion with a set of
questions in mind, but it is essential that they are able to respond flexibly to the answers
that they are given and can use other questions to probe more deeply.

Break into pairs. Ask one member of the pair to think of a story or incident that their
partner does not know about. Explain that their partner is going to ask them questions
about it. Their task is to answer these questions as briefly as possible.

Instruct their partner (the questioner) to try to use each of the six open-ended questions
at least twice to find out about this story or incident.

After five minutes, end the questioning and debrief on what it was like to try to probe
more deeply. Then swap roles and repeat the exercise.

Questioning exercise 3
Being able to reword questions in order to help someone understand what you are asking
them is a useful skill.

Prepare a list of five complicated questions that might be asked in a ME group discussion.
Ask each person in the group to think of two or three simpler ways to ask each of these
questions.

Organize people into groups of three to compare their reworded questions.

Debrief by discussing what is involved in rewording or rephrasing questions and why it is
important.

Facilitating group discussions

There is no single best way to facilitate a group discussion. Different facilitators have
different styles. Different groups have different needs. But there are some common
aspects of good group facilitation, described below.

Setting the rules
It is important to create “ground rules” with which the group agrees to work. Ensure that
ground rules are established regarding respect, listening, confidentiality, and participation.

Involving everyone
Helping all group members to take part in the discussion is a really important part of group
facilitation. This involves paying attention to who is dominating discussions and who is not
contributing. If a participant is quiet, try to involve them by asking them a direct question.
But remember that people have different reasons for being quiet. They may be thinking
deeply! If a participant is very talkative, you can ask him/her to allow others to take part
in the discussion and then ask the others to react to what that person is saying.

Encourage honesty and openness
Encourage participants to be honest and open. They should not be afraid to discuss
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sensitive issues. Encourage the participants to honestly express what they think and feel,
rather than say what they think the facilitator(s) or other participants want to hear.

Keeping the group on track
It is important to help the group stay focused on the issues being discussed. If it seems as
if the discussion is going off the subject, remind the group of the objectives for the activity
and get them back on track.

Checking In

Have regular check-ins. Check-ins usually occur at the beginning of each session. It is a
time when you can ask participants:

* How has it been since we last met?
e Has anything new happened?
* Have you talked to anyone about the issues we discussed in our last session?

If important issues come up during the check-in, do not be too rigid about the planned
agenda. Allow some space to deal with the participants’ issues.

Managing conflict

Because a ME workshop looks at sensitive issues and difficult problems, there may well
be disagreement between you and a participant or between participants. People have
strongly-held views about gender and sexuality. This means that disagreement can easily
turn into conflict. Disagreement is healthy and should be welcomed. It is often through
disagreement that we come to better understand our own thoughts and feelings.

But conflict is not healthy. It distracts from the learning objectives of the ME work. Conflict
drains energy away from an exploration of issues, putting energy instead into defending
fixed positions. Managing such conflict is an important task for facilitators. A good way

to deal with a participant challenging you is to turn the challenge into a question for the
whole group or the participant.

Dealing with difficult people

As the exercises make clear, people often take on certain roles within groups. Some of
these roles can interfere with the learning of the workshop. Facilitating a group discussion
may mean dealing with negative or disruptive people or someone who continues to
interrupt the discussion. Reminding the group of the ground rules and asking everyone to
be responsible for maintaining them is a good way to deal with difficult people.

If someone is always complaining, you can ask for specifics, address the complaint, or refer
the complaint to the group. If a participant is disruptive, you can involve the group by
having its members ask the difficult person to help, rather than hinder, the group, or you
can deal with him apart from the group.
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Achieving agreement

It will not always be possible to achieve agreement. But a good facilitator will highlight
areas of agreement within the group, as well as points of disagreement that need
further discussion. The facilitator should also sum up the main points of the discussion
and any action points that have been agreed upon, as well as thank the group for their
contributions to the workshop.

You can use any one of the following activities with participants to practice facilitation
skills:

Facilitation exercise 1
Trainee ME facilitators may well have more experience working with groups of people as
a presenter rather than as a facilitator. They may be more used to giving information to a
group, rather than facilitating a discussion. This exercise looks at the important differences
in being a facilitator and a presenter.

Divide people into two groups. Ask the first group to brainstorm answers to complete the
sentence, “A good presenter is able to..." Ask the second group to brainstorm answers to
complete the sentence, “A good facilitator is able to..."

Bring the groups back together and compare the answers. Debrief by listing the skills of a
good facilitator.

Facilitation exercise 2
People in groups often take on different roles, such as the silent member, the leader, the
joker, the interrupter, the distracter, and so on. A good facilitator is aware of the roles
people play and is able to work with them to ensure the objectives for the discussion are
met.

Brainstorm a list of the roles that people can take on during a group.

Discuss the reasons why people take on different roles in group situations. Discuss the
significance of factors such as age, gender, social/economic status, and ethnicity in
influencing the roles people take on. Discuss the skills that a facilitator needs to be able to
work with people in these various roles.

Write each role on a separate cards to use in the next exercise.

Facilitation exercise 3
One of the ways in which a good facilitator stays aware of the roles that people are
playing is to pay attention to body language. This exercise helps facilitators achieve this
awareness.

Distribute role cards to people in the group and ask them not to reveal their roles. Ask
each person to think about how to communicate their role without speaking, just by using
their body language. Explain that when the role-play begins, it should be done silently.

Ask for a volunteer to play the facilitator. Ask the volunteer to take his or her position in
the group, and then start the silent role-play. The task of the facilitator is to guess who is
playing what role. If he or she is struggling, bring in another facilitator.
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Debrief by discussing the most important clues in body language. Discuss the ways in
which a good facilitator can read body language and help people to shift their role in order
to facilitate the group discussion.

Dealing with difficult situations

The ME manual addresses many topics that are very sensitive and difficult to discuss.
The activities in this guide create ways for these topics to be discussed openly in a group
setting. But it is likely that ME facilitators will have to deal with participants who make
statements that are not in line with the views and values of the program. These could
include sexist, homophobic, or racist remarks or opinions. Everyone has a right to their
opinion. But they do not have a right to oppress others with their views.

For example, a participant might say, “/f a woman gets raped, it is because she asked for
it. The man who raped her is not to blame.” It is important that ME facilitators challenge
such opinions and offer a viewpoint that reflects the philosophy of the program. This can
be difficult. But it is essential in helping participants work toward positive change. The
following process is one suggestion for dealing with such a situation:

Step 1: Ask for clarification
“I appreciate you sharing your opinion with us. Can you tell us why you feel that way?"

Step 2: Seek an alternative opinion
“Thank you. So at least one person feels that way, but others do not. What do the rest of
you think? Who here has a different opinion?”

Step 3: If an alternative opinion is not offered, provide one

“I know that a lot of people completely disagree with that statement. Most men and
women | know feel that the only person to blame for a rape is the rapist. Every individual
has the responsibility to respect another person’s right to say ‘no."”

Step 4: Offer facts that support a different point of view

“The facts are clear. The law states that every individual has a right to say no to sexual
activity. Regardless of what a woman wears or does, she has a right not to be raped. The
rapist is the only person to be blamed."”

Please note that even after the facilitator takes these four steps to address the difficult
statement, it is very unlikely that the participant will openly change his or her opinion.
However, by challenging the statement, the facilitator has provided an alternative point of
view that the participant will be more likely to consider and, it is hoped, adopt later.

ME facilitators also need to be able to make presentations on a range of topics and issues
during the course of a ME workshop. Here are some general tips on presenting to groups:

e Practice any presentation beforehand.

¢ Move out from behind the podium or table and into the audience.
e Look at and listen to the person asking a question.

® Be aware of the sensitivities of your audience.

e Use humor, but do not wait for laughs.
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* Never give a generic presentation. Try to customize it for the group, as there are many
ways to cover the same material.

E. Dealing with Disclosure

Introduction

The growth in the numbers of people getting infected and tested for HIV now means that
many more participants at ME workshops know that they are HIV-positive. This makes
disclosure of HIV status within a workshop a much more prominent issue than it used to
be.

Stigma and discrimination toward people living with HIV and AIDS (PLWHA) is still a huge
problem in many countries. The costs of revealing that one is HIV-positive remain very
high. PLWHA have lost jobs, friends, and even the protection of their families, when their
HIV status has become known. Some PLWHA have even been killed as a result of telling
others that they are living with HIV.

A crucial component of training ME facilitators is to help them deal with the emotional
and practical challenges created by disclosure of HIV status during a ME workshop. Such
challenges are linked to the different reasons why a person may disclose. The following
points are offered as a guide to dealing with disclosure.

Create the right environment

The first task for any ME facilitator is to create a safe and supportive environment within
the workshop. This will enable participants to choose to disclose their HIV status if they
wish to. Creating such an environment begins with the invitation to participants. This
should explicitly encourage the participation of PLWHA. Ground rules will also play an
important role in establishing this environment, as will the facilitator in making sure that
the ground rules are followed.

Provide support

Some participants may choose to disclose because they want support from the group or
from the ME program. Many PLWHA feel isolated and are afraid to tell those closest to
them about their status, for fear of being rejected by them. Disclosure is a way to break
this isolation and for PLWHA to share their stories. There may not always be enough time
in a busy ME workshop agenda to have participants say much about their experience with
HIV and AIDS. But it is important to encourage participants to share brief personal stories
and offer the possibility of further discussion time after the workshop.

Deal with crisis

Some participants may disclose their HIV status because they are in a crisis and urgently
need help. The task for the ME facilitator in this situation is to assess how urgently help is
needed and where the participant might go to get such help. As already noted, it is really
important that ME facilitators know about available support services in the local area. In
a crisis, the facilitator may need to take time during a break or, in the most serious cases,
during the workshop itself to deal with it. This would involve assessing the participant's
situation, making a referral, or even taking the participant to the service directly.

Engaging Boys and Men in Gender Transformation: The Group Education Manual
The ACQUIRE Project/EngenderHealth and Promundo 2008




Guide to Training

Self-disclosure

Some ME facilitators may know that they are HIV-positive. Such facilitators will need to
decide in advance when it might be useful to the learning objectives of the workshop to
disclose their own status.
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Sample Agendas

Sample Agendas

The following are sample training agendas based on the number of days you have or the
number of sessions you want to cover with the participants (The manual is designed so you
can pull out the sessions you will use with the participants.) You should select the sessions
based on the needs of your program and participants' level of knowledge about different
topics. For example, if your participants are well-versed in gender, but need more knowledge
and skills-building related to gender-based violence (GBV), you can remove the gender
sessions and add more activities related to GBV. You can also reduce the number of sessions
to fewer than seven per day.

As mentioned earlier, depending on your programmatic context and the time availability of
participants and facilitators, these sessions can be held several days in a row, or over time.
If you are conducting them over time, it is important to not to have too much time elapse
between sessions. It is ideal to do at least one session a week.

Sample Agenda: Two Days or 14 Sessions

DAY 1:

8:30-9:15 Welcome and Introductions

9:15-9:30 Review of Agenda and Workshop Objectives

9:30-10:00 Activity: Looking at Our Attitudes

10:00-10:15 TEA BREAK

10:15-11:00 Activity: Learning About Gender

11:00-12:00 Activity: Act Like a Man

12:00-1:00 Activity: Understanding Sexuality

1:00-2:00 LUNCH

2:00-3:00 Activity: Risks of Alcohol Abuse and HIV

3:00-4:00 Activity: Facing Risks/Taking Risks

4:00-4:20 TEA BREAK

4:20-5:20 Activity: Multiple Sexual Partners, Cross-Generational Sex, and
Transactional Sex

5:20-5:30 Wrap-up
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Sample Agendas

DAY 2:

8:30-8:50 Warm-up

8:50-9:50 Activity: Alphabets of Prevention

9:50-10:05 TEA BREAK

10:05-11:00 Activity: Getting Tested for HIV

11:00-12:00 Activity: Positive Life

12:00-1:00 Activity: What is Violence?

1:00-2:00 LUNCH

2:00-3:00 Activity: New Kinds of Courage

3:00-4:00 Activity: Making Changes in Our Lives and Communities, Part 1
4:00-4:20 TEA BREAK

4:20-5:20 Activity: Making Changes in Our Lives and Communities, Part 2
5:20-5:30 Wrap-up
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Sample Agendas

Sample Agenda: Three Days or 21 Sessions

DAY 1:

8:30-9:15 Welcome and Introductions

9:15-9:30 Review of Agenda and Workshop Objectives
9:30-10:00 Activity: Looking at Our Attitudes
10:00-10:15 TEA BREAK

10:15-11:00 Activity: Learning About Gender
11:00-12:00 Activity: Act Like a Man

12:00-1:00 Activity: Persons and Things

1:00-2:00 LUNCH

2:00-3:00 Activity: Understanding Sexuality

3:00-4:00 Activity: Pleasure Brainstorm

4:00-4:20 TEA BREAK

4:20-5:20 Activity: Caring for Oneself: Men, Gender and Health
5:20-5:30 Wrap-up
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Sample Agendas

DAY 2:

8:30-8:50 Warm-up

8:50-9:50 Activity: It's About Them: Defining the Ideal Partner

9:50-10:05 TEA BREAK

10:05-11:00 Activity: Risks of Alcohol Abuse and HIV

11:00-12:00 Activity: Multiple Sexual Partners, Cross-Generational Sex, and
Transactional Sex

12:00-1:00 Activity: Alphabets of Prevention

1:00-2:00 LUNCH

2:00-3:00 Activity: Defining Abstinence

3:00-4:00 Activity: Prevention of HIV in Infants and Children

4:00-4:20 TEA BREAK

4:20-5:20 Activity: Getting Tested for HIV

5:20-5:30 Wrap-up
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Sample Agendas

DAY 3:

8:30-8:50 Warm-up

8:50-9:50 Activity: Positive Life

9:50-10:05 TEA BREAK

10:05-11:00 Activity: What is Violence?

11:00-12:00 Activity: What to Do When | Am Angry

12:00-1:00 Activity: Understanding the Cycle of Violence

1:00-2:00 LUNCH

2:00-3:00 Activity: New Kinds of Courage

3:00-4:00 Activity: Making Changes in Our Lives and Communities, Part 1
4:00-4:20 TEA BREAK

4:20-5:20 Activity: Making Changes in Our Lives and Communities, Part 2
5:20-5:30 Wrap-up
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Sample Agendas

Sample Agenda: Four Days or 28 Sessions

DAY 1:

8:30-9:15 Welcome and Introductions

9:15-9:30 Review of Agenda and Workshop Objectives
9:30-10:00 Activity: Looking at Our Attitudes
10:00-10:15 TEA BREAK

10:15-11:00 Activity: Learning About Gender
11:00-12:00 Activity: Act Like a Man

12:00-1:00 Activity: Persons and Things

1:00-2:00 LUNCH

2:00-3:00 Activity: Understanding Sexuality

3:00-4:00 Activity: Caring for Oneself: Men, Gender, and Health
4:00-4:20 TEA BREAK

4:20-5:20 Activity: Expressing My Emotions

5:20-5:30 Wrap-up
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Sample Agendas

DAY 2:

8:30-8:50 Warm-up

8:50-9:50 Activity: Taking Risks/Facing Risks

9:50-10:05 TEA BREAK

10:05-11:00 Activity: Pleasure Brainstorm

11:00-12:00 Activity: It's About Them: Defining the Ideal Partner

12:00-1:00 Activity: Risks of Alcohol Abuse and HIV

1:00-2:00 LUNCH

2:00-3:00 Activity: Multiple Sexual Partners, Cross-Generational Sex, and
Transactional Sex

3:00-4:00 Activity: Alphabets of Prevention

4:00-4:20 TEA BREAK

4:20-5:20 Activity: Defining Abstinence

5:20-5:30 Wrap-up

Engaging Boys and Men in Gender Transformation: The Group Education Manual ¢
The ACQUIRE Project/EngenderHealth and Promundo 2008




Sample Agendas

DAY 3:

8:30-8:50 Warm-up

8:50-9:50 Activity: Prevention of HIV in Infants and Children
9:50-10:05 TEA BREAK

10:05-11:00 Activity: Getting Tested for HIV

11:00-12:00 Activity: Positive Life

12:00-1:00 Activity: Men As Caregivers for PLWHA
1:00-2:00 LUNCH

2:00-3:00 Activity: Gender Roles: Division of Labor and Childcare in Home
3:00-4:00 Activity: Thinking About Fatherhood

4:00-4:20 TEA BREAK

4:20-5:20 Activity: What is Violence?

5:20-5:30 Wrap-up
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DAY 4:

8:30-8:50 Warm-up

8:50-9:50 Activity: What to Do When | Am Angry

9:50-10:05 TEA BREAK

10:05-11:00 Activity: Understanding the Cycle of Violence

11:00-12:00 Activity: Labeling

12:00-1:00 Activity: New Kinds of Courage

1:00-2:00 LUNCH

2:00-3:00 Activity: Don't Stand By, Take Action

3:00-4:00 Activity: Making Changes in Our Lives and Communities, Part 1
4:00-4:20 TEA BREAK

4:20-5:20 Activity: Making Changes in Our Lives and Communities, Part 2
5:20-5:30 Wrap-up

Engaging Boys and Men in Gender Transformation: The Group Education Manual ¢
The ACQUIRE Project/EngenderHealth and Promundo 2008




Sample Agendas

Sample Agenda: Five Days or 35 Sessions

DAY 1:

8:30-9:15 Welcome and Introductions

9:15-9:30 Review of Agenda and Workshop Objectives
9:30-10:00 Activity: Looking at Our Attitudes
10:00-10:15 TEA BREAK

10:15-11:00 Activity: Learning About Gender
11:00-12:00 Activity: Act Like a Man

12:00-1:00 Activity: Persons and Things

1:00-2:00 LUNCH

2:00-3:00 Activity: Understanding Sexuality

3:00-4:00 Activity: Caring for Oneself: Men, Gender, and Health
4:00-4:20 TEA BREAK

4:20-5:20 Activity: Expressing My Emotions
5:20-5:30 Wrap-up
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DAY 2:

8:30-8:50 Warm-up

8:50-9:50 Activity: Taking Risks/Facing Risks
9:50-10:05 TEA BREAK

10:05-11:00 Activity: Pleasure Brainstorm
11:00-12:00 Activity: It's About Them: Defining the Ideal Partner
12:00-1:00 Activity: Risks of Alcohol Abuse and HIV
1:00-2:00 LUNCH

2:00-3:00 Activity: Pleasures and Risks

3:00-4:00 Activity: Positive or Negative

4:00-4:20 TEA BREAK

4:20-5:20 Activity: Levels of HIV Risk

5:20-5:30 Wrap-up
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DAY 3:
8:30-8:50
8:50-9:50

9:50-10:05
10:05-11:00
11:00-12:00
12:00-1:00
1:00-2:00
2:00-3:00
3:00-4:00
4:00-4:20
4:20-5:20
5:20-5:30

Warm-up

Activity: Multiple Sexual Partners, Cross-Generational Sex, and
Transactional Sex

TEA BREAK

Activity: Alphabets of Prevention

Activity: Defining Abstinence

Activity: Prevention of HIV in Infants and Young Children
LUNCH

Activity: Getting Tested for HIV

Activity: Male Circumcision as an HIV Prevention Strategy

TEA BREAK

Activity: Gender Roles: Division of Labor and Childcare in Home

Wrap-up
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DAY 4:

8:30-8:50 Warm-up

8:50-9:50 Activity: Thinking About Fatherhood
9:50-10:05 TEA BREAK

10:05-11:00 Activity: What is Violence?

11:00-12:00 Activity: Sexual Violence in the Daily Routine
12:00-1:00 Activity: Sexual Consent

1:00-2:00 LUNCH

2:00-3:00 Activity: What to Do When | Am Angry
3:00-4:00 Activity: Understanding the Cycle of Violence
4:00-4:20 TEA BREAK

4:20-5:20 Activity: From Violence to Respect in Intimate Relationships
5:20-5:30 Wrap-up
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DAY 5:

8:30-8:50 Warm-up

8:50-9:50 Activity: Reducing the Impact of Violence in Our Communities
9:50-10:05 TEA BREAK

10:05-11:00 Activity: New Kinds of Courage

11:00-12:00 Activity: Don't Stand By, Take Action

12:00-1:00 Activity: Men'’s Role in Health Promotion

1:00-2:00 LUNCH

2:00-3:00 Activity: Men Holding Men Accountable

3:00-4:00 Activity: Making Changes in Our Lives and Communities, Part 1
4:00-4:20 TEA BREAK

4:20-5:20 Activity: Making Changes in Our Lives and Communities, Part 2
5:20-5:30 Wrap-up
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Introductory Activity

Introductory Activity:
Talking Stick

Obijectives

1. To encourage dialogue based on respect and to establish ground rules for the group
sessions

Audience

Age: Youth or adults; Sex: Men and mixed groups; Literacy: Any level; Resources: Low

Time

40 minutes

Materials

e A stick (preferably a staff or ceremonial stick carved out of wood)
e Flipchart
* Markers

Facilitator's notes

This session should include a general overview of the topics to be discussed in future
sessions.

The History of the Talking Stick

The idea of the talking stick began with North American Indians, who used it in
ceremonies. Groups of men from the tribe would sit in a circle at the end of the day to
discuss any disagreements. The older Indians passed on information and oral traditions to
the younger members. The talking stick represented the power of the tribal chief or leader.
When he held the stick, it was a sign for the others to remain quiet and listen to his words.
When another man wanted to speak, he asked permission to hold the stick. He was then
acknowledged by the others as having the right to speak. Symbolically, passing the stick
signified passing on the power and the right to be heard.

In many cases, the stick can also be used as a weapon. Often a heavy club or piece of
wood, the stick can defend or attack a person or animal. The person holding the stick
has a potential weapon in his hands. The group relationships and discussions have a
similar power: Through our words and our bodies, we can offer respect or we can offend
someone. The ability to express ourselves can bring people closer or it can be used to
insult them. Likewise, the hand that caresses or embraces others can also hit them. The
talking stick can be used by the group as a symbol of cooperation or as a weapon.

The objective of the talking stick is to promote understanding and dialogue and to
distribute power. Each member of the group has the right to ask for the stick and must
respect the person who is holding it, waiting for him to stop talking. And each person who
holds the stick must also be ready to give it up.
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Introductory Activity

This activity was used initially with a group of young men with whom Promundo works

in a low-income area of Rio de Janeiro, Brazil. When Promundo started working with the
young men, they were not used to waiting their turn to speak, and showed little respect
when someone else was speaking, whether it was an adult or another young man. The
conversation or discussion among them sometimes led to threats of force, albeit half-
hearted, as well as criticisms or insults. With the use of the talking stick activity, Promundo
observed a striking change in attitudes at the group meetings. They began to listen to
one another, and the young men themselves began to insist on the use of the stick and
compliance with the rules. After some time (over six months), Promundo stopped using
the stick because the practice of listening and taking turns to speak had been incorporated
into the group.

In many settings, Promundo has used a ceremonial stick used by indigenous groups. If one
cannot be found, you can improvise. A piece of cane can be used, a baseball bat, a rolling
pin, or a club made of wood or metal. Even a broomstick serves the purpose. While it is
preferable to have an authentic talking stick or ceremonial staff, the most important thing
is the meaning the group attaches to the stick. The group can also create its own stick,
painting on it or writing their names or the name of the group on it.

“Patience was very much part of the culture...And this is why | sometimes find it very
difficult to understand the African dictators of today because in traditional African society
people discussed issues. They talked and talked—you know, the tradition of palaver, you
go under the tree and you talk. If you can't solve the problem, you meet the next day and
you keep talking till you find a solution..." —Kofi Annan

Steps

1. Ask the participants to sit in a circle.
2. Holding the stick in front of you, tell the story and rules of the talking stick.

3. Pass the stick around the group and ask each participant to briefly express one hope
and one fear about the workshops. They should be encouraged to say, "I hope that...”
and then, “I fear that...." Everyone should have the chance to hold the talking stick.

4. When the stick returns to you, ask the participants to think of other rules for the
peaceful coexistence or functioning of the group. Participants who wish to speak should
ask you for the stick. The next participant should address whoever has the stick at that
moment and ask him for it, and so on. The stick should not return the facilitator each
time. It should be passed directly from one member of the group to another, allowing
them to control the discussion. When you, as the facilitator, want to speak, you should
request the stick from whoever is holding it.

5. Write the rules that the participants suggest on the flipchart and ask if everyone
understands and agrees with them.

6. Ask the participants if they liked using the talking stick and if they would like to
continue using it. For some groups, the talking stick activity might seem too rigid and
can only be used for one session. In other groups, it can be used throughout the other
activities or returned to every now and then.
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Closing

Encourage the participants to try to follow the ground rules they established in this
workshop and to regularly remind one another to use them.
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1.Gender and Power

1.1 Looking At Our Attitudes
Objectives

1. To explore attitudes about gender differences, roles, and inequalities

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Any level; Resources: Low

Time

45 minutes

Materials

* Four signs (“Strongly Agree,” “Strongly Disagree,” “Agree,” and “Disagree")
e Markers
* Tape

Advance preparation

Before the activity begins, place the four signs around the room. Leave enough space
between them to allow a group of participants to stand near each one. Review the
statements provided below. Choose five or six that you think will help the discussion most.

Statements

e |t is easier to be a man than a woman.

e When a woman is pregnant, preventing HIV to her child is her responsibility since she
carries the child.

* A man is more of a “man” if he has many sexual partners.
* Sex is more important to men than to women.

e |t is okay for a man to have sex outside of relationship, if his partner does not know
about it.

e A woman who carries a condom in her purse is “easy."

* Men are more intelligent than women.

e WWomen who wear revealing clothing are asking to be raped.
e Homosexuality is natural and normal.
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Facilitator's notes

If all the participants agree about any of the statements, play the role of “devil's
advocate"” by walking over to the opposite side of the room and asking, “Why would
someone be standing on this side of the room?" (i.e., what values would they have that
would put them here?)

Some participants may say that they don't know whether they agree or disagree and don't
want to stand beside any of the four signs. If this happens, ask these participants to say
more about their reactions to the statement. Then encourage them to choose a sign to
stand beside. If they still don't want to, let these participants stand in the middle of the
room as a “don’t know" group.

Steps

1. Explain to the participants that this activity is designed to give them a general
understanding of their own and each other's values and attitudes about gender. It is
designed to challenge some of their current thinking about gender issues and help them
clarify how they feel about certain issues. Remind the participants that everyone has a
right to his or her own opinion, and everyone's opinions should be respected.

2. Read aloud the first statement you have chosen. Ask participants to stand near the
sign that says what they think about the statement. After the participants have moved
to their sign, ask for one or two participants beside each sign to explain why they are
standing there. Ask them to say why they feel this way about the statement.

3. After a few participants have talked about their attitudes towards the statement, ask if
anyone wants to change their mind and move to another sign. Then bring everyone
back together to the middle of the room and read the next statement.

4. Repeat Steps 2 and 3. Continue with each of the statements you have chosen.
5. After reading all of the statements, lead a discussion by asking the following questions:

» What statements, if any, did you have strong opinions and not very strong opinions
about? Why?

» What benefits does gender equality bring to men'’s lives?

» How did it feel to talk about an opinion that was different from that of some of the
other participants?

» How do you think people’s attitudes about the statements might affect the way they
deal with men and women in their lives?

» How do you think people’s attitudes about the statements help or do not help to
reduce the spread of HIV and AIDS?

6. End the activity by reminding participants about the importance of thinking about
their own attitudes towards gender. Encourage people to continue to challenge their
own personal values and beliefs about gender throughout this workshop, and beyond.
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Closing

Everyone has their own attitudes about gender. Often, our attitudes may be in conflict
with others. It is important to respect other people’s attitudes about gender, but to also
challenge them if their attitudes and values can be harmful to them and to others. As you
do gender-related work, it is equally important to challenge your own personal values and
beliefs about gender.

Engaging Boys and Men in Gender Transformation: The Group Education Manual
The ACQUIRE Project/EngenderHealth and Promundo 2008







Gender and Power

1.2 Learning About Gender
Objectives

1. To understand the difference between the terms “sex” and “gender”
2. To understand the terms “gender equity” and “gender equality”

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Low; Resources: Medium

Time
45 to 60 minutes

Materials

e Flipchart

e Marker

* Tape

* Enough copies of Handout 2: The Gender Game for all participants
 Resource Sheet 1: Answers to the Gender Game

Steps

1. Explain that this session will help clarify some of the terminology that we will be using
in the workshop. It will also help us understand what these terms mean in our own
lives.

2. Ask participants if they can explain the difference between “sex" and “gender.” After
getting feedback from the group, provide the following definitions:

* Sex refers to physiological attributes that identify a person as male or female.

* Gender refers to widely shared ideas and expectations concerning women and
men. These include ideas about typically feminine/female and masculine/male
characteristics and abilities, and commonly shared expectations about how women
and men should behave in various situations.

3. Distribute the handout and ask the participants to indicate if the statements are
referring to “sex" or “gender.” After giving the participants a chance to read and
answer the statements on their own, discuss each of the answers with the entire group.

4. Explain that there are several terms related to the word “gender” that also need to be
explained. Ask the group if they have ever heard the term “gender equality.” Ask them
what they think it means. Allow plenty of time for discussion.

5. After getting their feedback provide the following definition:

¢ Gender Equality means that men and women enjoy the same status. They share the
same opportunities for realizing their human rights and potential to contribute and
benefit from all spheres of society (economic, political, social, cultural).
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6. Ask the group if the definition makes sense. Allow them to ask questions about it.

7. Ask the group to discuss whether or not gender equality actually exists in their country.
As the group discusses this, write down any statements that explain why women do
not share equal status with men in all spheres of society. Be sure to include some of the
following points if they are not mentioned by the group:

e \Women in many countries are more likely than men to experience sexual and
domestic violence.

* Men are paid more than women for the same work (in most cases).
* Men are in more positions of power within the business sector.

* Women bear the brunt of the AIDS epidemic, both in terms of total infections and in
care and support for those living with HIV.

8. Ask the group if they have ever heard the term “gender equity.” Ask them what they
think it means and how it is different from gender equality. Allow plenty of time for
discussion. After getting their feedback provide the following definition:

9. Gender Equity is the process of being fair to men and women. Gender equity leads
to gender equality. For example, an affirmative action policy that promotes increased
support to female-owned businesses may be gender equitable because it leads to
ensuring equal rights among men and women. After clarifying the definitions of gender
equality and gender equity, ask the group the following questions:

» Why should men work towards achieving gender equality?
» What benefits does gender equality bring to men'’s lives?

» How does gender inequity contribute to HIV infection?

» How can gender equity contribute to preventing HIV?

10. Ask the group to identify gender-equitable actions that men can take to help create
gender equality.

Closing

A major goal of a ME program is to encourage communities to be more gender sensitive,
so that men and women can live healthier and happier lives, and to prevent HIV infection.
To achieve this, we must encourage gender-equitable behaviors such as men and women
making joint decisions about their health, men respecting a woman's right to say no to
sex, men and women settling differences without violence, and men and women sharing
responsibility for parenting and care for others.
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Handout 2:
The Gender Game

The Gender Game:

Identify if the statement refers to gender or sex.

Gender Sex

1. Women give birth to babies, men don't.

2. Girls should be gentle, boys should be tough.

3. Globally, women or girls are the primary caregivers for those
sick with AIDS-related illnesses in more than two-thirds of
households.

4. Women can breastfeed babies, men can bottle feed babies.

5. Many women do not make decisions with freedom, especially
regarding sexuality and couple relationships.

6. The number of women with HIV (human immunodeficiency
virus) infection and AIDS (acquired immunodeficiency
syndrome) has increased steadily worldwide.

7. Four-fifths of all the world's injecting drug users are men.

8. Women get paid less than men for doing the same work.
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Resource Sheet 1:
Answers to the Gender Game

1. Sex

2. Gender

3. Gender

4. Sex

5. Gender

6. Sex and Gender
7. Gender

8. Gender
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1.3 Act Like a Man
Objectives
1. To identity the differences between rules of behavior for men and for women

2. To understand how these gender rules affect the lives of women and men

Audience

Age: Youth or adults; Sex: Mixed groups; Literacy: Any level; Resources: Low

Time
45 to 60 minutes

Materials
* Flipchart

e Markers
* Tape

* Resource Sheet 2: Example of Flipcharts for Act Like a Man/Act Like a Woman

Facilitator's notes

This activity is a good way to understand perceptions of gender norms. Remember that
these perceptions may also be affected by class, race, ethnicity, and other differences.

It is also important to remember that gender norms are changing in many countries. It
is getting easier, in some places, for men and women to step outside of their “boxes."” If
there is time, discuss with the group what makes it easier in some places for women and
men to step outside of the box.

Steps

1. Ask the male participants if they have ever been told to “Act like a Man."” Ask them
to share some experiences of someone saying this or something similar to them. Ask:
“Why do you think they said this?" “How did it make you feel?"

2. Now ask the female participants if they have ever been told to “Act like a woman."
Ask them to share some experiences of someone saying this or something similar. Ask:
“Why do you think they said this?" “How did it make you feel?"

3. Tell the participants that you want to look more closely at these two phrases. Explain
that by looking at them, we can begin to see how society creates very different
rules for how men and women are supposed to behave. Explain that these rules are
sometimes called “gender norms" because they define what is “normal” for men
and women to think, feel, and act. Explain that these rules restrict the lives of both
women and men by keeping men in their “Act like a Man" box and women in their
“Act like a Woman" box.
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4. In large letters, print on one sheet of flipchart paper the phrase “Act Like a Man." Ask
participants what men are told in their community about how they should behave.
Write these on the sheet. Check the examples in the resource sheet to see the kinds of
messages that are often listed and introduce them into the discussion if they have not
been mentioned.

5. When the group has no more to add to the list, ask the discussion questions listed
below.

» Which of these messages can be potentially harmful? Why? (Place a star next to each
message and discuss one by one.)

» How does living in the box impact a man'’s health and the health of others, especially
in relation to HIV and AIDS?

» How does living in the box limit men's lives and the lives of those around them?

» What happens to men who try not to follow the gender rules (e.g. “living outside the
box")? What do people say about them? How are they treated?

» How can “living outside the box" help men to positively address HIV and AIDS?

6. Print on another sheet of flipchart paper the phrase “Act Like a Woman." Ask
participants what women are told in their community about how they should behave.
Write these messages on the sheet.

Check the examples to see the kinds of messages that are often listed. Feed these in to
the discussion if they have not been mentioned.

7. When the group has no more to add to the list, ask the discussion questions listed
below.

» Which of these messages can be potentially harmful? Why? (Place a star next to each
message and discuss one by one).

» How does living in the box impact a woman's health and the health of others,
including in relation to HIV and AIDS?

» How does living in the box limit women'’s lives and the lives of those around them?

» What happens to women who try not to follow the gender rules? What do people say
about them? How are they treated?

» How can “living outside the box" help women to positively address HIV and AIDS?

8. Next, draw another table that has both a column for men and women. Label it
“Transformed Men/Women." Ask the participants to list characteristics of men who are
“living outside the box." Record their answers. Once you get seven or so responses,
ask the same about women who are “living outside the box.” Help the participants
recognize that, in the end, characteristics of gender equitable men and women are
actually similar.
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9. Ask participants the following questions:

» Are your perceptions about the roles of men and women affected by what your family
and friends think? How?

» Does the media have an effect on gender norms? If so, in what way(s)? How does the
media portray women? How does the media portray men?

» How can you, in your own lives, challenge some of the nonequitable ways men are
expected to act? How can you challenge some of the nonequitable ways that women
are expected to act?

Closing

Throughout their lives, men and women receive messages from family, media, and society
about how they should act as men and how they should relate to women and to other
men. As we have seen, many of these differences are constructed by society and are not
part of our nature or biological make-up. Many of these expectations are completely

fine, and help us enjoy our identities as either a man or a woman. However, we all have
the ability to identify unhealthy messages as well as the right to keep them from limiting
our full potential as human beings. As we become more aware of how some gender
stereotypes can negatively impact our lives and communities, we can think constructively
about how to challenge them and promote more positive gender roles and relations in
our lives and communities. Therefore, we are all free to create our own gender boxes and
how we choose to live our lives as men and women.

Training options
The following additions can be added to the session, but will require more time.
* Role-play to begin session:

Divide the participants into three small groups and ask them to develop a short skit (one
or two minutes) that portrays someone telling another person to “Act like a Man" or “Act
like a Woman."
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Resource Sheet 2:
Example of Flipcharts for Act
Like a Man/Woman

Act Like a Man

Act Like a Woman

* Be tough

* Be passive and quiet

¢ Do not cry

® Be the caretaker and homemaker

® Be the breadwinner

* Act sexy, but not too sexy

e Stay in control and do not back down

e Be smart, but not too smart

* Have sex when you want it

¢ Follow men's lead

* Have sex with many partners

 Keep your man, provide him with sexual
pleasure

e Get sexual pleasure from women

* Don't complain

® Produce children

* Don't discuss sex

e Get married

e Get married

® Take risks

¢ Produce children

* Don't ask for help

* Be pretty

¢ Use violence to resolve conflicts

* Be seen, not heard

e Drink

* Smoke

* Ignore pain

e Don't talk about problems

® Be brave

* Be courageous

e Make decisions for others

Transformed Men

Transformed Women

* Be loving

* Be loving

e Act caring

* Act caring

® Be an assertive communicator

¢ Be an assertive communicator

e Express emotions constructively and when
appropriate

* Express emotions constructively and when
appropriate

* Remain faithful to one partner

* Remain faithful to one partner

e Get tested for HIV regularly

e Get tested for HIV regularly

e Use condoms regularly

e Use condoms regularly

e Delay sexual activities until both partners
are ready

* Delay sexual activities until both partners
are ready

* Speak out in favor of gender equality

e Speak out in favor of gender equality

¢ Challenge others to recognize their harmful
gender norms and change themselves

e Challenge others to recognize their harmful
gender norms and change themselve
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1.4 Persons and Things

Objectives

1. To increase awareness about the existence of power in relationships and its impact on
individuals and relationships

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Any level; Resources: Low

Time
45 to 60 minutes

Materials

None

Facilitator's notes

Some of the participants might not feel comfortable with the role-play in this activity. It is
important to be sensitive to how participants react to being assigned the role of “persons”
or “things" and to be prepared to make the necessary accommodations or changes. For
example, rather than have the participants actually carry out the role-play, the facilitator
might invite the participants to discuss in pairs how “persons” might treat “things" and
the feelings that this might generate for the “persons” and “things.” The facilitator should
also be prepared to make referrals to counseling or other services for those participants
who might be especially affected by the activity.

Steps

1. Divide the participants into three groups. Each group should have the same number
of participants. (Note: If the number of participants does not allow for an even
distribution, assign the “extra” participants to the third group which, as described
below, will be the observers.)

2. Tell the participants that the name of this activity is: Persons and Things. Choose, at
random, one group to be the “things,” another to be “persons,” and a third to be
“observers."

3. Read the following directions to the group:

¢ THINGS: You cannot think, feel, or make decisions. You have to do what the
“persons” tell you to do. If you want to move or do something, you have to ask the
person for permission.

® PERSONS: You can think, feel, and make decisions. Furthermore, you can tell the
objects what to do.

e OBSERVERS: You just observe everything that happens in silence.
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4. Assign each “person” a “thing” and tell them that they can do what they want with
them (within the space of the room).

5. Give the group five minutes for the “people” and “things" to carry out their
designated roles.

6. After five minutes, tell the persons and things that they will switch and that now the
“persons” will be “things” and “things” will be "persons.” Give them another five
minutes to carry out the new roles.

7. Finally, ask the groups to go back to their places in the room and use the questions
below to facilitate a discussion.

» How did your “persons” treat you? What did you feel? Did you feel powerless?
Why or why not?

» How did you treat your “things"? How did it feel to treat someone this way? Did it
make you feel powerful? Why or why not?

» Why did the “things” obey the instructions given by the “persons"?
» Were there “things" or “persons” who resisted the exercise?

» In your daily lives, do others treat you like “things"? Who? Why?

» In your daily lives, do you treat others like “things"? Who? Why?

» For the “observers": How did you feel not doing anything? Did you feel like
interfering with what was happening? If yes, what do you think you could have
done?

» In our daily lives, are we “observers” of situations in which some people treat others
like things? Do we interfere? Why or why not?

» If you had been given a chance to choose between the three groups, which would
you have chosen to be in and why?

» Why do people treat each other like this?

» What are the consequences of a relationship where one person might treat another
person like a “thing?"

» How would being treated like a “thing" impact a person's vulnerability to HIV?

» In your communities, do men most often belong to one of these three groups?
Which group? Do women most often belong to one of these three groups? Which
group? Why do you think this is?

» How does society/culture perpetuate or support these kinds of relationships?

» What can we do to make sure that different groups such as men and women live in
an equitable world where they can enjoy the same opportunities, equal treatment,
and equal rights?
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Closing

There are many types of relationships in which one person might have more power
over another. As you will discuss throughout many of the activities in this manual, the
unequal power balances between men and women in intimate relationships can have
serious repercussions for the risk for STIs, HIV and AIDS, and unplanned pregnancy. For
example, a woman often does not have the power to say if, when, and how sex takes
place, including whether a condom is used, because of longstanding beliefs that men
should be active in sexual matters and women should be passive (or that women “owe"
sex to men). In other cases, a woman who is dependent on a male partner for financial
support might feel that she does not have the power to say no to sex. In cases of cross-
generational sex, the age and class differences between men and women can further
create unequal power relations that can lead to risk situations.

There are other examples of power relationships in our lives and communities. Think of
relationships between youth and adults, students and teachers, employees and bosses.
Sometimes the power imbalances in these relationships can lead one person to treat
another person like an object. As you discuss gender and relationships between men

and women, it is important to remember the connection between how you might feel
oppressed, or treated like “objects,” in some of your relationships and how you, in turn,
might treat others, including women, like “objects.” Thinking about these connections can
help motivate you to construct more equitable relationships with women in your homes
and communities.
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1.5 I'm Glad | Am...If | Were..."”
Objective

1. To develop a better understanding of the enjoyable and difficult aspects of being male
or female

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Any level; Resources: Medium

Time

60 minutes

Materials

e Flipchart
* Markers
* Tape

Steps

1. Separate the participants into same-sex groups of no more than eight. If the
participants are all men, simply divide them into smaller groups. Tell the participants to
pick one person to serve as the recorder, who will write for the group.

2. Give each group a sheet of flipchart paper and a marker. Ask the participants to write
down as many endings as they can for the following sentences:

e Male group: I'm glad I'm a man because...
e Female group: I'm glad I'm a woman because... (If the group is all male, do not
worry about this question.)

Give an example of each to help the groups get started. Allow 15 minutes for completion.

Note: Make sure that the responses from the participants are positive aspects of their
own gender rather than responses that center on not having to experience something
the other sex experiences. For example, instead of men in the group making
statements like, “I'm glad I'm a man because | don't have a period,” they should
concentrate on statements like “I'm glad I'm a man because I'm strong."

3. Give the groups another sheet of flipchart paper and ask the participants to come up
with as many endings as they can to the following sentences in 15 minutes:

e Male group: If | were a woman, | could...

e Female group: If | were a man, | could... (If the group is all male, do not worry
about this question.)

e Male group: | envy women because....

e Female group: | envy men because...(If the group is all male, do not worry about
this question.)

7 Center for Population Options. 1985. Life planning education. Washington, D.C.
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4. Tape the sheets on the wall and discuss the responses by asking the following questions:
Questions for a mixed-sex group:
» Were any of the responses the same for both sexes?

» Was it easier for the men or for women to come up with reasons they are glad about
their gender? Why do you think this is?

» How does the first set of responses from one gender compare to the second set from
the other gender? (Do the items the women list as things they are glad about overlap
with what the men list as things they could do if they were women?)

Questions for an all-male group:

» How do you think a woman would finish the sentence, “I'm glad I'm a woman
because...”

» How do you think a woman would finish the sentence, "If | were a man, | could..."”

» Would it be easier for men or for women to come up with reasons they are glad of
their sex? Why do you think this is?

5. Next, for either group, ask the following questions:

» What did you find challenging about discussing the advantages of being the other
sex? Would any of these reasons help preventing HIV?

» Are any of the responses stereotyped? Which ones? Why do these stereotypes exist?
Are they fair?

» What else did you learn from this activity?

Closing

There are major differences in gender that affect livelihood, as well as sexual and
reproductive health. These differences should be discussed and celebrated, rather than
debated or challenged. No one gender is better than the other. These differences are
based on experiences, and no one's experience can be denied. Men and women should
create safe spaces to share these differences and help each other understand one another.
Such understanding will lead to healthier relationships and better health outcomes for
individuals, families, and communities.
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1.6 Gender Fishbowl
Objective
1. To share experiences related to gender issues

2. To develop a better understanding of and empathy for the experience of the other sex

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Any level; Resources: Low

Time

60 minutes

Materials

e None

Facilitator's notes

This activity works best with a mixed-gender group of participants. However, you can run
it with an all-male group. Simply divide the male participants into two groups. Ask the
first to answer the top three questions from the list of questions for men. You might also
ask a fourth question: “What do you think is the most difficult part about being a woman
in Namibia?" (Remember to use the name of the country in which you are conducting the
training whenever a country is mentioned.)

Then ask the other group to answer the last four questions from the list of questions for
men.

In some communities (especially when both husbands and wives are attending the
session), it might be difficult for women to truly express themselves because they're afraid
to publicly speak in front of their husbands. It might be more appropriate to conduct these
discussions separately and have someone take notes to later share with the other gender.

Questions for Women
» What is the most difficult thing about being a woman in Namibia?

» What do you want to tell men that will help them better understand women?
» What do you find difficult to understand about men?
» How can men support and empower women?

» Who typically makes decisions in your household? If men, how does it feel to have
them making all the decisions?

» What is something that you never want to hear again about women?

» What rights are hardest for women to achieve in Namibia?
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» What do you remember about growing up as a girl in Namibia? What did you like

about being a girl? What did you not like? What was difficult about being a teenage
girl?

» Who are some of the positive male influences in your life? Why are they positive?

» Who are some of the positive female influences in your life? Why are they positive?

Questions for Men
» What is the most difficult thing about being a man in Namibia?

» What do you want to tell women to help them better understand men?
» What do you find difficult to understand about women?
» How can men support and empower women?

» What do you remember about growing up as a boy in Namibia? What did you like

about being a boy? What did you not like? What was difficult about being a teenage
boy?

» Who are some of the positive male influences in your life? Why are they positive?

» Who are some of the positive female influences in your life? Why are they positive?

Steps

1. Divide the male and female participants.

2. Ask the women to sit in a circle in the middle of the room and the men to sit around the
outside of the circle, facing in.

3. Begin a discussion by asking the women the questions listed in the facilitator's notes
above. The men's job is to observe and listen to what is being said. They are not
allowed to speak.

4. After 30 minutes, close the discussion and have the men and women switch places.
Lead a discussion with the men, while the women listen. The questions for the men are
also in the facilitator's notes.

5. Discuss the activity after both groups have taken a turn. Use the following questions:

» What surprised you about this activity?

» How did if feel to talk about these things with others listening?
» What did you learn?

Closing

Often, our opinions and perspectives about the other sex are informed by stereotypes and
gender and social norms that are reinforced over time by many sources, such as the media
or our peers. This often makes it difficult for us to understand the other sex and their
needs and concerns. By having a better understanding of the opposite sex and their needs
and experiences, we are able to have greater empathy of how they experience gender and
how it affects them.
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1.7 Labeling (Diversity and Rights)
Objectives
1. To understand the different experiences of power among individuals in society

2. To explore how these inequalities can influence health outcomes, including those
related to HIV and AIDS.

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Any level; Resources: Medium

Time

60 minutes

Materials

Prior to the session, select phrases from below that you consider to be the most
appropriate for the context in which you are working. Write these phrases on a small piece
of paper (one phrase per paper). If you like, you can create other phrases, or repeat some,
as required. There should be one phrase for each participant.

* | am HIV-positive.

e | am a father, and | take care of my children.
* | am a member of parliament.

e | am a criminal (member of a gang or a drug trafficker).
* | am a cocaine addict.

e | am a street kid.

e | do not sexually harass women.

e My father is in jail.

* My partner hit me.

* My partner cheated on me.

e My mother is a sex worker (a prostitute).

e | am an alcoholic.

e | am gay.

e | have AIDS.

e | am unemployed.

e | hit my girlfriend once.
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e My parents died of AIDS.

* | once tried to kill myself.

* | am a street kid who exchanges sex for food.

e | am a boy who has been sexually abused by an uncle.

* | cheated on my partner.

Facilitator's notes

This activity generally causes considerable laughter or even discomfort as the participants
are asked to play the role of individuals who are often marginalized or discriminated
against in one form or another. Try to keep a light touch during the activity. Itis
important not to censure anyone, but to foster respect for these differences that exist.

If time allows, you can ask the participants if they would be interested in repeating the
activity with new phrases. The group can develop these new phrases, based on topics
from previous sessions, and they can then be distributed randomly among the participants.

Steps

1. Ask the participants to sit in a circle and close their eyes. Tell them that they are going
to participate in an activity in which they will put themselves in other peoples’ shoes.
Explain that a piece of paper will be placed in their hands containing a phrase about
who they are. After receiving the paper, the participants should read the phrase without
making a comment and reflect quietly on what they would do if they were the person
described on their paper.

2. Ask each participant to take a piece of tape and stick the paper on the front of his shirt.

3. Ask everyone to stand up and slowly walk around the room, reading the phrases of the
other participants, greeting each other, but without speaking.

4. Then ask the participants to form a circle and look at each other. Explain that each
should impersonate their character and invent a story that is connected to the phrase
they have received. Allow five minutes for them to come up with their story.

5. Ask for a volunteer to tell his “story.” Then, either at random or by going around the
circle, ask all the other participants to tell their stories until everyone has had a turn.

6. Once everyone has told their story, have the participants, while still in character, ask
the others questions about their lives, their present situations, their problems, and their
realities. Allow 20 to 30 minutes.

7. Discuss the following questions.

» Do you know anyone who has faced a similar situation to that described on your
paper?

» What was it like for you to impersonate this character? How did you feel?

» For the characters that did not have HIV and AIDS, were any of them at high risk for
HIV? Why?
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» Was your character at high risk of experiencing violence and abuse from others?
Why?

» How can the fact that someone is “different” from us lead to violence?

» Do we react differently to certain people? Why? Are we more empathetic to some
than to others? Why or why not?

» How can we treat people better? How can we be more empathetic towards those
who are different? How can we reach out to these people?

Closing

All people have the right to be treated with respect. Judging a person without really
knowing him or her, or the reasons for his or her situation, leads to discrimination. It is
important to fight against discrimination in our society because this is what leads to people
being treated unfairly, excluded from social circles, treated unjustly by law enforcement,
fired from their jobs, or physically or emotionally abused. This kind of treatment can cause
an individual great emotional, physical, and psychological harm. Everyone faces difficulties
in their lives that are often misunderstood by others. Having a greater understanding of
the unique experiences and challenges faced by different people is necessary for learning
how to treat a person with respect and dignity and for upholding justice in society. It is
also the first step toward thinking about how to best reach out to others in need.
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1.8 Looking at Oppression
Objectives

1. To understand better how oppression works

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Medium;
Resources: Medium

Time

120 minutes

Materials

e Flipchart

e Markers

e Resource Sheet 3: Types of Oppression

* Resource Sheet 4: The Three I's of Oppression

Steps

1. Begin by reminding participants that you have been talking about power and how it can
benefit some people and not others.

2. Explain that you want to look deeper at how oppression works. This is important
because it helps us to know how to end it.

3. Draw three concentric circles on a flipchart (see Resource Sheet 4: The Three I's of
Oppression). Ask participants to share examples of one person oppressing another—see
Resource Sheet 3: Types of Oppression for some examples of interpersonal oppression.
Write these examples in the middle circle and explain that these forms of oppression are
called “interpersonal” oppression.

4. Ask participants how these and other forms of interpersonal oppression make the
oppressed person think and feel; use, in these examples, non-white people, women,
and poor people. Answers might include: “feel bad about themselves,” “think they
deserve it,” “feel angry but powerless.” Explain that it is common for people who are
oppressed to “internalize” (take inside) what the oppressor says about them or does to
them, which can reinforce their own oppression and what they think, feel, and do. Ask
for some examples of this (see Resource Sheet 4: The Three I's of Oppression), write
them in the central circle, and label these “internalized” oppression.

5. Ask for some examples of “Powerful” groups and “Targeted” groups. List them on
a sheet of flipchart paper. Help the participants come up with examples of these two
groups by suggesting categories that may have a powerful and a targeted group. These
include sex, race, age, religion, class, and sexual orientation. The chart should look
similar to the following example:
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10.
11.

12.

Powerful Targeted
Men Women
Whites Non-whites
Adults Youth

Wealthy Poor
Heterosexuals Homosexuals
Christians Non-Christians

Explain that the oppressive behavior and attitudes of people on the left side of the
power chart (those with more power) and the internalized oppression of people

on the right side of the power chart (those with less power) are not just about
individuals and what they think and do. In order to understand why individuals do
this, we have to look at the context of people’s lives. Explain that people’s lives are
heavily influenced by a range of powerful political, economic, and social institutions.

Ask the group for some examples of political, economic, and social institutions

(see Resource Sheet 3: Types of Oppression). Now ask the group for examples of
oppression that are created or sustained by these institutions (see Resource Sheet 3:
Types of Oppression). Write these examples in the outer circle of the diagram, and
label it “institutional” oppression.

Explain that for any experience of oppression, we can use the framework of the
three I's to understand how this oppression is working. Divide participants into three
groups: racial, gender, and economic injustice. Explain the group task as follows:

Work on a problem (not clear what task is) of oppression and HIV, as follows (and
in this order): racial injustice (black people die sooner from AIDS than white people);
gender injustice (women are more vulnerable to HIV than men); economic injustice
(poor people lack access to quality health care services)

Apply the three I's framework to understand how oppression creates each of these
problems. Use the framework to identify how oppression at each level (institutional,
interpersonal, internalized) might be challenged. Make some recommendations for
the Ecological Model.

Allow about 45 minutes for the subdivided groups to work, then bring them

back together. In the same order, ask each group to report back, noting their
recommendations on the Ecological Model. After each report, allow a few minutes
for questions from the other participants.

When the reports are complete, facilitate a discussion with the whole group about
what it has learned about the workings of oppression:

» How do you see the three I's of oppression working in your own life? In the lives of
your family and friends? In your community?

» How do you see the three I's reinforcing each other?
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» What are some examples (from your own life or those around you) of people
fighting this oppression at each of the three levels? What can we learn from these
examples?

» How can any of the three I's contribute to HIV?
» What can you do as individuals and as a group to challenge oppression?

» What should others be doing to challenge oppression?

Closing

Oppression is not just interpersonal (between people)—it is sustained by powerful
institutions and by oppressed people internalizing the messages of the oppressor.
People's experience with problems of HIV and AIDS and violence is directly affected
by their experience of oppression across the three levels. Dealing with these problems
of HIV and AIDS and violence must involve fighting the institutional, interpersonal,
and internalized oppression experienced by groups on the right-hand side of the
Power Chart.
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Resource Sheet 3:
Types of Oppression

Interpersonal oppression
Some possible examples:
* Racial injustice: white people using racially abusive language against non-white people
 Gender injustice: men sexually harassing female colleagues at the workplace
* Economic injustice: rich people blaming poor people for their poverty

Internalized oppression
Some possible examples:
e Racial injustice: non-white people feeling that they are not as capable as white people
* Gender injustice: women feeling that they can't refuse a man's sexual advances
 Economic injustice: poor people blaming themselves for their poverty

Institutional oppression

Some possible examples:
e Histories of institutionalized racial injustice—in employment, housing, health care
provision

e Institutionalized gender injustice—lack of women in senior political positions (political),
lower pay and lack of promotion for women (economic), images of women as sexual
objects in the media (social)

e Institutionalized economic injustice—lack of credit for poor people, under-investment in
poor communities

Examples of institutions include:

* Political: the government (central, provincial, local), traditional community leaders, the
institutions that maintain political power (the military, the police)

¢ Economic: banks and other financial institutions (national and international),
corporations

e Social: the church, the media, the family
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Resource Sheet 4:
The Three I's of Oppression

Interpersonal
Oppression

Institutional Internali;ed
Oppression Oppression
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2. Sexuality

2.1 Understanding Sexuality
Obijectives

1. To discuss human sexuality in a holistic and comprehensive way

2. To provide a framework for further discussions on sexuality and HIV

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Medium; Resources: Medium

Time

60 minutes

Materials

e Flipchart

* Markers

® Tape

* Enough copies of Handouts 3: Definitions and Questions for Small Group Discussions
about Sexuality and Handout 4: Definitions for Circles of Sexuality for all participants

¢ Resource Sheet 5: The Circles of Sexuality

Advance preparation

Prepare a flipchart with the circles of sexuality as illustrated in Resource Sheet 5: The
Circles of Sexuality.

Steps

1. Explain that this session will explore the concept of “sexuality.” Ask participants to
share what they think sexuality means to them.

2. Explain that there are many long and complicated definitions of sexuality, but that they
are often confusing. Tell them we like to simplify the definition, by thinking of sexuality
as comprising several circles (see Resource Sheet 5: The Circles of Sexuality).

3. Draw the diagram by referring to Resource Sheet 5: The Circles of Sexuality. When
drawing the circles, label each, but do not add the information shaded in grey in
Resource Sheet 5. Each circle represents one of the elements of sexuality. When all of
the circles are placed together, they encompass the total definition of sexuality. Explain
that one of the circles is in a different color and is not linked to the others (Sexuality to
Control Others) because it is a negative element of sexuality, even if it exists in many
situations.

4. Divide the participants into four groups. Explain that each will take on a circle of
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sexuality and explore what they think it means (the Sexual Identity circle will be
explained by the facilitator). Assign a circle to each group and ask them to describe
what the circle entails using flipchart paper and markers. Pass out Handout 3:
Definitions and Questions for Small Group Discussions about Sexuality and tell them to
refer to the guiding questions related to their circle to help them with this activity.

5. Ask each group to present their four circles then explain the Circle of Sexual Identity.
Once this has been done, pass out Handout 4: Definitions for Circles of Sexuality.
Make sure the key points of each circle are covered by referring to Handout 4.

6. After all of the circles are presented, conclude the activity with the following discussion
questions:

» Is it easy to talk about sexuality? Why or why not?

» Are the challenges of talking about sexuality different for men and women? Why?
What makes it hard for men to talk about this? What makes it hard for women?

» What would make it easier for men and women to talk about sexuality?

» Where is “sexual intercourse” included within the definition of sexuality? Does the
term play a large or small role in the definition of sexuality?

» What are some similarities in how men and women experience sexuality?
» What are some differences? Why do you think these differences exist?

» What have you learned from this exercise? How can you apply this in your own lives
and relationships?

Closing

Sexuality is an important component of human life and while the sexual act for
reproduction is similar for nearly all living creatures, only humans attribute values,
customs, and meanings to sexuality that go beyond procreation. Sexuality also includes
how we feel about our bodies, how we give and receive pleasure, and how we express
romantic feelings, among other things. Unfortunately, in many cultures, men and
women receive different messages about sexuality. Men's sexuality is seen as impulsive
and uncontrollable while women'’s sexuality is seen as passive and controllable. These
contrasting messages often have negative implications for how men and women relate to
each other in intimate and sexual relationships. It is therefore important that both men
and women have opportunities to comfortably talk about sexuality and develop skills to
communicate about sexuality with partners.
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Handout 3:
Definitions and Questions for
Small Group Discussions About
Sexuality

Sensuality — Sensuality is how our bodies get and give pleasure.

¢ What senses do our bodies use to get and give pleasure?
e What types of activities involve pleasure?

Intimacy/relationships — Intimacy is the part of sexuality that deals with relationships.

e What is needed for a healthy relationship?
* Where do we learn how to love and care for a person?

Sexual health — Sexual health involves our behavior related to producing children,
enjoying sexual behaviors, and maintaining our sexual and reproductive organs.

¢ What sexual health issues do men and women face?
Sexuality to control others — Unfortunately, many people use sexuality to violate
someone else or to get something from another person.

* How do people try to use sex to control other people?
¢ How do the media try to use sex to control others?
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Resource Sheet 5:
The Five Circles of Sexuality
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Handout 4:

- Sensuality is how our bodies derive pleasure. It is the part of our body that
deals with the five senses: touch, sight, hearing, smell, and taste. Any of these senses,
when enjoyed, can be sensual. Ask the participants to provide examples of how a person
might enjoy each of the five senses in a sensual manner. The sexual response cycle is also
part of our sensuality because it is the mechanism that enables us to enjoy and respond to
sexual pleasure.

Our body image is part of our sensuality. Whether we feel attractive and proud of our
bodies influences many aspects of our lives.

Our need to be touched and held by others in loving and caring ways is called skin
hunger. Adolescents typically receive less touch from family members than do young
children. Therefore, many teens satisfy their skin hunger through close physical contact
with a peer. Sexual intercourse may result from a teen’s need to be held, rather than from
sexual desire. Fantasy is part of sensuality. Our brain gives us the capacity to fantasize
about sexual behaviors and experiences, without having to act upon them.

- Intimacy is the part of sexuality that deals with relationships. Our
ability to love, trust, and care for others is based on our levels of intimacy. We learn about
intimacy from relationships around us, particularly those within our families.

Emotional risk-taking is part of intimacy. In order to experience true intimacy with others,
a person must open up and share feelings and personal information. We take a risk when
we do this, but intimacy is not possible otherwise.

- Every individual has his or her own personal sexual identity. This can be
divided into four main elements:

Biological sex is based on our physical status of being either male or female.

Gender identity is how we feel about being male or female. Gender identity starts to
form at around age two, when a little boy or girl realizes that he or she is different from
the opposite sex. If a person feels like he or she identifies with the opposite biological

sex, he or she often considers himself or herself transgender. In the most extreme cases, a
transgender person will have an operation to change his or her biological sex (often called
gender “re-assignment” surgery) so that it can correspond to his or her gender identity.

Gender roles are society's expectations of us based on our biological sex. Ask the group to
think about what behaviors we expect of men and what behaviors we expect of women.
These expectations are gender roles.

Sexual orientation is the final element of sexual identity. Sexual orientation refers to the
biological sex that we are attracted to romantically. Our orientation can be heterosexual
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(attracted to the opposite sex), bisexual (attracted to both sexes), or homosexual
(attracted to the same sex). People often confuse sexual orientation and gender roles. For
example, if a man is feminine or a woman is masculine, people often assume that these
individuals are homosexual. Actually, they are expressing different gender roles. Their
masculine or feminine behavior has nothing to do with their sexual orientation. A gay man
may be feminine, masculine, or neither. The same applies to heterosexual men. Also, a
person may engage in same-sex behavior and not consider himself or herself homosexual.
For example, men in prison may have sex with other men but may consider themselves
heterosexual.

Sexual health — Sexual health involves our behaviour related to producing children,
enjoying sexual activities, and maintaining our sexual and reproductive organs. Issues like
sexual intercourse, pregnancy, and sexually transmitted infections (STls) are part of our
sexual health. Ask the group to identify as many aspects of sexual health as possible.

After discussing the four circles of sexuality, draw a fifth circle that is disconnected from
the other four. This circle is a negative aspect of sexuality and can inhibit an individual
from living a sexually healthy life. You can say that the circle can “cast a shadow" on the
other four circles of sexuality. It is described as follows:

Sexuality to control others — This element is not a healthy one. Unfortunately, many
people use sexuality to violate someone else or get something from another person. Rape
is a clear example of sex being used to control somebody else. Sexual abuse and forced
prostitution are others. Even advertising often sends messages of sex in order to get
people to buy products.
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2.2 The Erotic Body
Objectives

1. To reflect on how men and women experience sexual desire, excitation, and orgasm
and the different messages they receive from society about sexuality and eroticism

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Medium; Resources: High

Time

60 minutes

Materials

* Magazines and newspapers
® Scissors
® Paper

® Glue

Facilitator's notes

It is important this activity be carried out in the most open and informal way possible. It
is okay if the participants laugh or joke about these issues. In fact, joking is one of the
ways people “defend” themselves or express anxiety, particularly when faced with new
information.

Steps

1. Distribute a sheet of paper to each participant and lay out some magazines, glue, and
scissors in the middle of the room.

2. Explain that each participant should produce a collage on the “male erotic body” using
pictures, words, and other images cut out from the magazines and newspapers.

3. Allow the participants 10 minutes to look through the magazines and newspapers and
produce their collages.

4. Distribute a second sheet of paper to all participants and ask them to produce collages
about the “female erotic body."”

5. Allow the participants 10 minutes to produce the second collage.
6. Invite participants to volunteer to present and discuss their collages.
7. Use the questions below to facilitate a discussion.

» How was the male erotic body depicted in the collages?

» How was the female erotic body depicted in the collages?

Engaging Boys and Men in Gender Transformation: The Group Education Manual
The ACQUIRE Project/EngenderHealth and Promundo 2008




» What were the similarities between the collages of the male and female erotic bodies?

» What were the differences between the collages of the male and female erotic
bodies? How do you think these differences are linked to the way men and women
are raised?

» What is sexual desire? Do both men and women feel sexual desire? Are there any
differences in how they feel sexual desire? Do all men feel sexual desire the same
way? Do all women experience sexual desire in the same way?

» How do we know when a man is excited? And a woman?
» How do men get excited? What excites a man sexually?
» How do women get excited? What excites a woman sexually?

» How can sexual desire influence decisions and behaviors related to HIV and AIDS
prevention?

» What have you learned from this exercise? How can you apply this to your own lives
and relationships?

Closing

Both men and women have sexual desires and can feel sexual excitement. This excitement
depends on biological as well as social and psychological factors. Every part of the human
body can produce pleasure when touched but, generally speaking, people have certain
areas that are more sensitive to caressing than others. They vary from person to person,
so only by talking or experimenting will you know what excites your partner most.
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2.3 Messages about Sexuality
Objectives

1. To reflect on the different messages that men and women receive about sex and
sexuality and how these messages influence personal values and behaviors

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Any level;
Resources: Medium

Time

60 minutes

Materials

e Flipchart
* Markers
* Enough copies of Handout 5: Skit Ideas for all participants

Steps

1. Divide participants into four groups. Explain that each small group will be assigned an
institution or population and asked to consider the messages about sexuality that this
institution or population sends to both men and women.

2. Assign each small group to one of the following institutions or populations:

® Group One: Peers
e Group Two: The media: music, television, advertisements
e Group Three: Parents and family
e Group Four: Religious institutions
3. Ask the groups to develop a one to two-minute skit that shows how a population or
institution sends messages about sexuality. Provide participants with Handout 5 and

ask them to refer to it if they are having a difficult time deciding what to do. Allow 10
minutes for groups to prepare.

4. After completion, ask each group to present their skit. After each presentation, ask
others to note the messages conveyed in the skit and to write them on a flipchart. Ask
the observers to include any other messages not shown in the skit that come from this
population or institution.

5. After all skits have been completed, facilitate a discussion using the following questions:
» How did it feel to watch these skits?

» How are messages about sexuality the same for men and women?
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» How are messages about sexuality different for men and women? Why do you think
these messages are different?

» How are messages about sexuality different for youth and adults? For gay and
straight people? For attractive and unattractive people? Why are these messages
different?

» What messages about sexuality can be harmful? How?

» What messages about sexuality can be beneficial? How?

» Are certain messages more influential than others? Which? Why?

» How can these messages impact HIV transmission?

» What messages about sexuality do you want to pass on to your children? Why?

» What have you learned from this exercise? How can you apply this in your own lives
and relationships?

Closing

We are continually exposed to messages about sexuality from a young age. These
messages come from diverse sources and often differ in content depending on where they
come from. Often, family and religious institutions will have certain views about sexuality
that may differ from those communicated by peers and the media. Messages about
sexuality, regardless of the source, communicate different attitudes and expectations
depending on whether the subjects are women or men and whether they are homosexual
or heterosexual. Often messages, whether from parents, peers, religious institutions, or
the media, communicate traditional gender norms and stereotypes regarding sexuality.

It is important that you critically assess the messages you are exposed to and seek out
information that is reliable.

Training option

Ask small groups to write the name of their population/institution on the top of a flipchart
paper. Divide the rest of the paper with a line down the center. Ask the participants to
write the messages about sexuality that this population/institution gives to men on the left
side. Ask them to write the messages it gives to women on the right side. If participants
struggle with the answers, remind them of the four circles of sexuality, and ask them

what these organizations say about issues related to each circle. Allow 10 minutes for
completion.
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Handout 5:
Skit Ideas

Group One: Peers
e Show a group of men talking with each other about sex issues.

¢ Show the type of advice a man gives another man about sex.

e Show a group of men pressuring somebody to have sex or making fun of somebody
about their sex life.

Group Two: The media: music, television, advertisements
e Create a commercial that sends a message about sex.

¢ Sing a song that sends a message about sex.
¢ Show a scene from television that sends a message about sex.

* Preview television programming for the evening, depicting brief scenes with sexual
messages from the shows.

¢ Show two people talking about sex from a television show or in a piece of music.

e Put on a skit in which a person makes all of his decisions about sex based on what
celebrities or characters from television shows would do.

Group Three: Parents and family
* Role-play the different messages about sex that parents communicate to sons and
daughters.

* Role-play a parent who is afraid of communicating about sexual issues with his or her
children.

Group Four: Religious institutions
e Role-play a sermon about sex from a religious leader.

* Role-play a discussion about sex between a religious leader and a follower of that faith.

e Role-play a television interview with a leader of a faith-based organization that believes
people should not have sex until marriage.
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2.4 Common Concerns about Sexuality

Objective

1. To discuss men’'s common concerns about sexuality

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Medium; Resources: Medium
Time

Part 1—45 minutes; Part 2—45 minutes

Materials

e Part 1: Enough copies of Handout 6: Common Questions and Answers about Sexuality
for all participants; three index cards, each with one of the three questions from the
participant handout.

e Part 2: Small bag of balloons, pieces of paper with questions about sexuality (see
facilitator's notes)
Facilitator's notes

This activity is designed to be informal and fun. The facilitator should try to create an
environment in which the participants feel comfortable expressing themselves and asking
questions. In Part 2 of the activity, the participants will be asked to propose their own
questions about sexuality. As a backup, the facilitator should prepare a list of five to 10
commonly-asked questions about sexuality and write them on small pieces of paper.

Some possible questions include:

» What is masturbation? Is it true that masturbation can make the penis smaller or make
hair grow in the palm of your hand?

» Can a man urinate inside a woman during sexual intercourse?

» What is a man most afraid of during the sexual act?

» What kinds of problems can a man have during sexual intercourse?

» What can a man do when he ejaculates too quickly?

» Why does a man sometimes “come” while sleeping?

» Do men need sex more than women? Why?

» Does the size of the penis really matter? Why?

» How does a man feel when someone says he has a small penis? How does he react?

» Why do we sometimes say that a man “thinks with his penis”? Can a man control his
sexual desire?
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» What do you think about virtual or computer sex?
» How do you perform a preventive exam for cancer of the testicles?
» How do you perform a preventive exam for cancer of the penis?

» What is a preventive exam for prostate cancer?

Steps

Part 1 — 45 minutes

1. Divide the participants into four groups and assign each group one of the four questions
listed in the handout.

2. Ask each group to imagine that they are a sexual-advice columnist and think about how
they might respond to the question. Allow each group five to 10 minutes to discuss and
write a response.

3. Ask for a volunteer from each group to read aloud the group’s question and response.
Invite participants from the other groups to suggest other responses.

4. Distribute Handout 6 and review the suggested responses.
5. Facilitate a discussion by asking the following questions:
» How did it feel to try to answer some of these questions?

» Do men usually have access to information about sexuality? From where? Do
women?

» How can not having correct information about sexuality put someone at risk for HIV
infection?

» What have you learned from this exercise? How can you apply this in your own lives
and relationships?

Part 2 — 45 minutes

1. Pass out blank index cards or pieces of paper and ask the participants to write a
question they have about sexuality.

2. Collect the cards, shuffle them, and then pass them out to the small groups to work on.

3. Ask the participants to sit in a large circle. Tell them they are going to pass a balloon
containing a question around the circle. When the facilitator says stop, the person who
has the balloon should pop the balloon, read the question, and try to answer it.

4. If there is not enough time to answer all the questions, the group can agree to set aside
time during the following session or sessions to address them.

Closing

It is normal for men to have questions about sexuality, since they usually have few
opportunities to discuss the issue with others. It is also common for men to feel
uncomfortable discussing sexuality. It is important to keep in mind, however, that
questions or concerns about sexuality is perfectly normal and that other men often have
the same questions or concerns.
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Handout 6:
Common Questions and
Answers about Sexuality

Dear Dr. Love,

| am a 30-year-old man. | recently went out drinking and met a girl at a party. We were
about to have sex but when I tried to put on a condom, | lost my erection. | tried to get
excited again, but it didn't work. Have | lost my magic touch?

Sincerely,
Lost My Mojo

Possible response:
Dear Lost My Mojo,

Most men experience your problem at some point in their lives. This could have happened
for any number of reasons. It is very likely that your use of alcohol contributed to the
problem. Alcohol is a depressant and causes disruptions in the sexual response cycle,
especially if a person drinks a lot. The problem also could have been due to stress or
anxiety about a sexual encounter. It is unlikely that this is caused by a physical problem.
Sometimes an injury or older age can cause problems with a man's sex drive and
circulation of blood, which leads to “impotence” or the inability to achieve an erection.

If that is the case, men can receive medical treatment for impotence. However, if you are
able to achieve erections at other times of the day or while you are sleeping, then you will
know that the problem is not physical. If that is the case, just relax and your mojo will be
back before you know it. By the way, I'm happy that you used condoms, especially after
you had been drinking, which is when people often forget to use them.
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| am a 25-year-old man. | wish | could last longer when | have sex. | always get
overexcited and have an orgasm within the first minute of sex. What can | do to stop this
cruel joke?

Please help,

Possible response:

Many men share your challenge and it is usually easy to address. There are several possible
reasons for your problem. Some men have a lot of nervousness about a sexual encounter,
which leads to “premature ejaculation.” Other times this is caused by a conditioned rapid
response to sexual stimuli. You can do several things to last longer, if you wish. A good
start is to make sure you wear a condom to reduce sensitivity. Other things to do include
stopping stimulation when you feel you are getting close to orgasm. You can also squeeze
the tip of the penis and wait for the sense of orgasm to end. If you relax and try these
strategies your sexual life will probably improve dramatically.

| am a 22-year-old woman who has been sexually active for the past three years. | am
writing because | have never achieved an orgasm through sexual intercourse. Is something
wrong with me?"”

Sincerely,

Possible response:

Many women have raised concerns about the same thing. There are many reasons

for not being able to achieve orgasm. Some reasons are physical. The clitoris usually
requires stimulation in order to achieve orgasm. During vaginal sex with men, the clitoris
sometimes does not receive adequate stimulation, therefore making orgasm unachievable.
Some women find that certain sexual positions can resolve this. Others find that manual
or oral stimulation of the clitoris helps achieve orgasm. Limiting alcohol use may also
help. In other cases, the problem may be based on psychological factors. Some women
may be resentful of, or not attracted to, their partner. If a person is nervous, afraid, or
distrustful, they will not be able to experience pleasure completely. Previous trauma from
sexual experiences can also limit pleasure. In some of these cases, it may be important to
seek professional counseling in order to adequately address such problems. Good luck on
getting your groove on.
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Dear Dr. Love,

| am 32-year-old woman who has been married for about five years now. | have two
children. Recently, | stopped getting excited about having sex. My husband and | used
to have sex regularly (at least two times a week), but lately, | just have not been “in the
mood."” He is getting very frustrated with me, but I just don't feel like doing it! | am
afraid | may be telling him to go find someone else to have sex with and | really don't
know what is wrong with me. Is this normal?

Sincerely,
Not in the Mood

Possible response:
Dear Not in the Mood,

Many people, from time to time in their lives, lose sexual feelings. For some, this can be

a passing issue that goes away on its own, and for others it may be a condition reflecting
some other stress in their lives. You need to think about how long you have been feeling
this way. If it has been more than six months, it is best to seek professional assistance. It
also may mean that your husband is not satisfying you enough, so perhaps you both need
to talk about what you are feeling, what you like sexually, and potentially experiment with
some new things. Sit down with him alone (with some candles on) and talk about what
you feel, need, and want. Perhaps you two can solve your issues on your own. If not,
you may need to go talk to a counselor. Good luck!
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2.5 Pleasure Brainstorm

Objectives

1.

To identify ways to give and receive pleasure that do not involve sexual intercourse

Audience

Age: Youth or adults; Sex: Men or mixed groups; Literacy: Any level; Resources: Medium

Time

45 minutes

Materials

* Flipchart
e Markers

Steps

1.

Open the session by explaining that when people talk about sexual pleasure, they
often think immediately about vaginal, oral, or anal intercourse. While these can all be
pleasurable experiences, they represent only a small number of ways people give and
receive sensual pleasure. This activity will explore the other ways individuals can give
and receive pleasure, often in a manner that carries much less risk for infection and
pregnancy.

. Divide the participants into three teams and provide each team with several sheets of

flipchart paper and markers.

. Explain that each team will be asked to make a list of as many ways they can think of

to give pleasure, WITHOUT vaginal, oral, or anal intercourse. Remind the teams of the
comprehensive definition of sensuality, which includes pleasure from all the five senses:
touch, smell, sight, sound, and taste. Encourage the participants to be as creative as
possible. Any method of providing pleasure of the senses counts. Feeding someone
strawberries counts! Cooling off someone with a f